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Introduction

If we were 10 look at the state of our country as reflected in news
headlines over the past few years, we would see a series of unseltling trends:

» The United States as a major world power has experienced an erosion of

. its political and economic status.

» American citizens have become increasingly apathetic or hostile and sus- _
picious toward government mnstitutions, major corporations, and political
participation. -t )

o America’s cultural and ethnic minorities, as well as its majority population, -
have become cynical about equal rights legislation and seem to be building’
toward a confrontation over its execution. -

o Manv citizens of this country seem to have become self-centered, alien-
ated, passive, and antisocial -disenchanted with Amerigan society and
culture. ) e

o The value and payoff of American education in general and citizenship
ed#fation in particular have been called into question by youngsters and
adults alike. - X

_ Cpnsidering the impact of these trends on the future, it may not be an over:

sfatement to say that America has reached a crisis point as a nation.

_ Feeling an obligation to help reverse these trends, educators and

researchers have been stressing the importance of a renewed commitment 10

citizenship education in the United States. Among these men and women

there is clear consensus that education for citizenship is vital and should be

part not only ofchildren’s formal schooling but also-of what they learn at home

ard in the community. Responding to this call, Rﬁarch for Better Schools,

- Inc. has developed this booklet for individuals Wio would like to enhance

children’s citizenship education and extend it beyond the civics classroom.

This booklet, Words Into Actten, will (a) present information to help

oy, Yoo understand three influences on childrer‘z’s citizenship education and (b}
: 'l offer practical suggestions to help enrich children’s citizenship education. Init

’ research and theoretical literature has -been summarized as have a number of

practical learning actiities. Since this booklet is meant to be used, we have

O tried to keep it as straightforward and as free from jargon as possible. When
N
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technical terms are used, we Have tned o explan them. More schotarly
discussions of tizenship educaton are included m the bibliography.

The present booklet is not intended to be a comprehensive examina-
tion of all areas of citizenship education. Neither is it a comprehensive exami-
nation of all the variables of learning that influence children’s citizenship
education. Rather, it is a summary of significant theary, research, and prach
cal applications that are related to several key influences on citizenship educa-
fion: role models, institutional environments, and individual development. Role
models are péople that children imitate; institutional environments are the
physical, sucial, and emotional surroundings of children; and individual devel-
opment 1s the way children grow and mature.

We chose these three influences for several reasons.
currently the dominant focus of much of the theary and researchin ciyizenship
education. Two, 1t 1s generally agreed that these three influencet are Aowertul
ones that exert a long lasting effect on children. Three, it 15 stronkly syhgested
that these influences play an important part in the development of two mpor-
tant aspects of children’s atizenship education: thewr sense of personal and
social responsibiity. © . ?

In the hest chapter of this hooklet, “WORDQ" we surmmarnze a grdat
deal of theory, research, and commentary 1o help yowdunderstand citizenship
education in the United States today. In this summary we draw from many.
educational authors, commentators, and researchers as well as from experts
in other helds such as soc mmgy and pohtical science. In the first section of the
chapter, we discuss the general fiekd of citizenship education its complexaty,
its purposes. and an qctive approach to it In the second section we examine
the three key nfluences on ¢ wizenship education that we named above  role
models, mstitutional envirpniments, and mdwidual development  and we pre-
sent some recommendabions for changng these indlue ees o enhance chile
dren's citizenship education. .

In the second ¢ hapter, "ACTION,” we offer a samphng of educanonal
actisties and pmqmms developed by teachers and nther practitoners, which
can he easily addptvd to a vanety of learning \mmnn?s and settings. These
activities are, In most cases, appheanons of the research and theory sumrmar
1zed m the first section. Each s based on or mcorporates recommendations
about the influence of role models, mstitutional environments, or individual
development This chapter also summanzes a few commertcial resource mate
nals for ahzenship educaton. They were seledted because they too e :«t*mphiv
practical apphcations ot the research and theory.

A}
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I. Investigating Citizenship Education

Y Although citizenship as an area of educational focts has a history that
stretches back to the ancient Greeks, citizenship education as an area for
research is a relatively recent development. In its initial stages, a-great deal of
this research often seemed to produce incdnclusive, even contradictory
results. There seemed to be two main reasons for this, both related to the
complexity of citizenship education. First, yesearchers found it very difficult to
make a causal connection between behaviors and attitudes charactensnc of
good cztx;enshxp and specific educational occurrences. That is, it was hard to
say that good citizenship resulted if children were ‘taught one thing or if.they
were taught something else (Butts, 1977; Jencks, Smith, Acland, Bene!.
‘Cohen, Gintis, Heyns, & Michaelson, 1974; Sullivan, Marcus, Piereson, & -
Feldman, 1979). Second, and most important, researchers {and almost
anyone else who investigated or tried to dascribe citizenship education) found:
it nearly impossible to define citizenship satisfactorily and to specify what
behaviors and attitudes went with being 3 good citizen. That is, they were not
exactly sure whatis citizenship, nor were they sure how to recognize someone
who was a gbod citizen (Council of Chief State School Officers *1976; Meyer,

_in press). This latter point is illustrated by the prohferation of vaguely stated
citizenship goals, competencies, and attributes dating back to 1918 {Meyer, in
press). *

More recently, researchers have attempted to focus on these two
cilemmas one of causality and one of definifion in an attempt to make
clearer connections and to guide practitioners. We stress, however, that this
research is still going on and much has yet to be investigated. This means that
even today studies of the many variables and aspects of learriing related to -
citizenship education are Jong on theory and hypothesis, but short on genumne
research information - the kind of precise mformatmn we usually associate
with the physical sciences. .. .

We think this situation adds to the ric hness of the dialogue about
citizenship education, and because of this, we find it an mteresting field' to
summarize. However, the reader should be aware that many conclusions and
reco\mmendanons in the field bf citizenship education are opinions. As oﬁm
ions these conclusions and recommendations reflect value bibses, no matter®

" how objective or well thought_ out they may seemn

In this regard, Words Into Action is no excepxion: The booklet sum:

O marizes a great deal of theory and opinion. We {eel the opinions and theories
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axe expert, well founded, and legitimate. But nonetheless they are not facts.

They reflect the values of the men and women who have proposed them; and,”

to some degree, they reilect the values of the men and women who have
summarnized them for this booklet.

The authors of Words Inte Action beheuﬁ that f‘mzenbh'p edm,anon
should b»e based on the Amernican tradition of responsible par t,:cxpau&n
should focus on the democrate principles of liberty, equality, and :atmnal
dissent. It should relate these ‘principles to conterporary social 1ssues and
problems. In our opinion, citizenship education should indlude the acquisition
of knowledge about America’s unique cultural, legal, and sccral mstitutions
and traditions. Also, it should-foster useful political, legal, and socn f skills.
Fmally, we think it should promote a s?nse of. rmd? m our 'nanon and a
commitment to its betterment. > '

This 1 our value bias and, because of it, we tend in this bookl“t o
summarize work by authors who spea about cizenship education in thls
way. We do not exclude any onentation toward citizenship education in out
* reading because we jelt obligated to at least be mformed abdut all points of

view on this subject. In our readings, howevse, we did find that a majority of
authors in the field sew citizenship education as we do. Furthermore; mast
conjernporary theary and research related to citizenship educ anox} xevo)ve
around hypotheses and assumptions about citizenship education that concide
swith our opimions. These two facts helped reinforce our value bias about
citizenship education, and we admit this bias confident-that we ate m good
company. '(In fact Senate Bill 3443 describes aitizenship educatidh, and s
goals much the seme as we and those we summarnizendo.) "

- N

Definition and Purpose .

‘ " By rv\nvwmg hterally hundreds of det.mtmns and by kmkmg for com
mon elements among them, we arrived (by necessity, somewhat arbttmnly) at
the followmg defmm(m of ciizenship educaton: “Education to help children
develop & sense of personal 'and socwal responsihality.” Euven gwen the large
nuinber of opmions ebout ¢ wzenship education and us purposes, m«m
experts and commentators see ciizenship educatiGn as educaton for zh< s
two kmds of responsibilities ~ -
1o be personally responsible means o hv aK uuntaim* for ‘iu B events
or condittons that are under your control and_thdt (\mnnhuw 16 your own
well bemg o betterment. To be woc wlly wspnnsxhk’ means to be ac nnmmhlv
for those events or conditions that contribute to the well | being or hetterment
of others. For example, personal responsibility dictates that one care enough
about one's health and safety not to smoke n bed. Socal responsibility dic
tates that a casual passerby seeing a house fire {caused, perhaps. by a negh
gent smoker) cares enough for the hedlth and safety of others to notfy the fire
company. . L.
The purpose «f (mzemhap education 15 ?-'} pm\n(’e children with the
opportunities and guidance that will help them develop thew sense of personal
and social responsibility. This purpase is not at all a new ane. Since the setthing
n‘ the United States, schools have always attempted to twach r—asponsxbxhty n

ERIC ‘ .
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one form or another. It is an accepted goal of public education atd it has been
named over and over as one of the explicit duties of America's public schools
(Blurn, 1977; Buits, 1977, Dunfee 1970;.Gross, 1978; Hill, 1978; Peters, 1979;
Roselle, 1966).

-

An Active Approach . R -

“ .

) \Throughou?the year%,‘,educaiion for personal and social regponsibility”
has shown many faces and has been tried using many approaches. In the most
commmon approach, schools have assumed that offering courses varijously
called problems of democracy, civics, or American history is” a sufficient way
to teach children to be responsible. Often schools pr ovide, children with addi-
tional opportunities and experience through school-relatéd extracurricular
activities, such as student government or service organizations like De Molay
and the Junior Chamber of Commer <e, 1o supplement therﬂissroom work.
Thxs school-centered approach represents the typxqal pattern today.

This typical school-centered approach to citizenship education is, par-
‘ticularly inits classroorg activities, fact oriented and passive. Students memo-
rize names and dates; thev learn, usually from books, about the purpose and

‘P/stmcmre of our political or social institutipns. For example, they are asked:

o What is the reason for the separation of powers included in the United States

Constitution? When was the Declaration of Independence signed? When not

' dealmg with facts, this approach stresses theory, asking students, lor instance,

" to compax e or contrast types of governments or outhne varous parhamentary
processes.

To be sure, this approach does teach :mportam facts, processes, and
_theory, all of which.are essential to good citizenship. But learning theory,
content, or subject matter 15 only 2 start. . .

* An alternative approach to citizenship education begins with the pre-
mise that future citizens need to know how to apply their knowledge, how to
use theory.gffecnvely in their political, social, and economic lives. They need
to learn the. skills, and the attitudes to support” those skills, which lead to

1 personal and social responsibility and not simply facts. This means preparing
children to take an active part in shaping their society and to want to take such
a part It means making learning relevant, This is an active approach to citizen:
ship education and it marks a departure from, or extension of, typical citizen.
ship education (American Political Science "Association Committee on
Rrecollegiate Education, 1971; Counci of Chuef State School Officers, 1976;
Mehlinger, 1978).

The active ‘approach is based on learning theory and research that
grew out of the education reform movements of the 1960s and 1970s and that
strongly suggested- that knowlédge of facts and theories must be supple-
rnented by activities in which the facts and theories are used and applied. That
1s, studentsneed to make therr own discoveries, in thesr own ways, and at thew
‘own speed; facts and theories must take on personal meaning through some
kind of personal exparience. By combmmg the active {doing) with the passive
(thinking about), utnzenshm education will make sense to children, motivate

El{C therr 1o participate in sacxety, and ﬁsi importantly, mfluence their later

~ N e Q F
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citizenship behavnior as adults (Fenton, 1966; Greenstemn, 1969; Jer;nings &
» Niem, 1974; Sulhvan et al., 1979). Let us see how this translates mto practice.
Mare than anything, the active approach requires us to think difierently ,
about the aims of citizenship education. Knowledge and skills are no longer
taught solely to help students pass a test or solve a hypothetical problem,
Instead, they become the underpmnings which enable the l?arﬁ?r«: first as
students #nd later as citizens, tg become contributing partxcxpams to thew
~world, be it school, community, or beyond. Both knowledge and skﬂls, n this
" context, must be useful for effective pakticipation in everyday activities. This
means that children’s everyday activitiess both in and out of school, are the
pomt of departure for learning as well as an effective way to learn. Such
learniing remains wigh the children long after they'vedeft school (Cherryholms,
1979; Chiatelott, 1%78: Ruckett, 1978; Torney & Tesconi, 1977).
As one llustration of this approach, children often have units®r lessons
" in school in which they learn how to read the newspapg*. Such lessons can
help children to use knowledge to build hife long shills for effective participa-
tion. Newspapers ofter a great many facts which can simply be memonzed or
which tan be used to help children analyze, {orm opimions about, discuss, and
sommunicate pomts of view. Information that i1s offered on television can serve
o similar purpose {Cirino, 1977). The key for an active approach 15 active
-involvement. To summarize, chilggen learn skills best by experimenting with
and practicing them, by using rather than by learmng doout using them.
This focus on active mvolvement extends to how the active approach
requires us fo wiew attitudes. Instead of trying to teach children the “night”
attitudes. we should help children develop positive atntudes about themselves
and others by capitalizing on thewr everyday activities. We should hdlp ¢ mldren
feel that they are amportant both in and out of school. We should help them
feel that their opmions count and that they can hetp deaide how things should
be {Alhond & Verba, 1963; Heriz I.amm‘\mrz & Sharan, 1979).
Again, use of the newspaper can help Newspaper stones, edionals,
- and letters to the editor are excellent vehicles for frank ~non threatering dis
cussions ghout feelings or atitudes. They can help children <! lanfy values,
make ;udqmvms or choose alternatives. As with skills, active Tnvolvemnent.
expetimentation, « and, practice are the kevs.
The active approach ta crizenship education requires that we also take
a rew(look at the relanonship between sets of skills and school courses
Instead of confming ctizenship education 1o o’ single subject, like soval stud
s, the skills we assocate with citizenship can be taught in many subjects
and extracurncular activities. We can help children see that reading and anth
metic skills, are useful for effective atizenship We can also help them by
pointing out the connection between therr good sportsmanship and thew good
citizenghip. This pont of view carnes us bevond the school and mto coopera
tive ventures of the familyv and community organmizanons (h'mtm 1977, Sex
ton, 1967; Slaughter, 1977).
It 1s worth stressing at this pomt that the home and community play an -
important part n children’s aitizenship education. They conghitute what has
E TCn called a “societal curriculum™ and children often learn more effectvely
. 1 ! )
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from family, friends, and media than from school. Some think-that the informal
educgtion from this Societal curriculum outside the school (including maga-
zines. newspapers, conversations, movies, clubs, fnends, television, and the
like) at times even cancels out much of what 1s taught in school. In any event,
most agree that the societal curniculumis a potent educational force that must
* be studied and used positi\gely, just as the school curriculum must be studied
and used positively (Cortes71979; Giroux, 1978, Overly, 1970; Wyner, 1978).

‘ Benefiting From the Active Approach

It is well documented. that studenis usually prefer active learning which
is not limited 10 the school ar classroom. They find it stimulating and relevant;
.they prefer it to sient fact learning; and significantly, students seem to learn
more from the active approach {Duckett, 1979; Jones, 1975; Shive & Rogus,
1979} ~ }
Furthermore, manyeexparts argue that the active approach to educa-
tion for social and personal responsibility also carries with it a high payoff for
. both the society and the individual that goes beyond increased learning. They
contend that when children are denied the opportunity to develop and prac-
tice responsibility, they feel unimportant, useless, and ahen to their socety.
Suchfeelings are frequently expressed as violence, vandalism, and drug abuse
as well as cynicism and apathy (Hearing, 1978: National Association for Educa
tional Prdgress, 1978; U.S. Commission on Civil Righis, 1971).

There is ample evidence that participation and acte involvement
work. For example, one program which has had great success n urban areas
in Calfornia calls upon 'students to take part n a wide variety of decision-
making activities from which they have heen traditionally excluded: e.g., writ-

_ing codes of student rights and responsibilities, selecting textbooks, and even
helping sélect the schoal principal. Special leadership tramning is provided for
which students receive acaderme credit. This project s having a positive effect
on both the students and the school community. Students learn to become
responsible decision makers. They enhance their self estegm, participate
enthusiastically, and often muiate constructive activity beyond that associated
with'the project, €.g., improvements 1o the school building and grounds, com:
munity work with the elderly {Cinzens Policy Center, nd; Hearmg, 1978).

‘In another program chromcelly truant distuptive children sign con-
tracts a‘gfrffeing 16 devate two hours of their out of-school time to study, to
attend school regularly, and to-cooperate with teachers. The children’s par.
ents and teachers in urn agree to help the children fulfill their contracts. In
most cases the students m this program have risen to nerdes;mnsibiiities. For
instance. schools participating n this program report higher attendance;
higher achievernent; {ewer disaiplne problems; and better rappart among
siudents, teachers, parents, and community members. Agan, the enthusiasm
and self respect generated m this program have gong bevond the school as
many students become responsible, self disciphned, ¢ Pd pohiucally active com
munity members (Banks & Levme, 1977; Cole, 1977. McCarther, 1978, Van
dalism, 1979). »
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. These are only fwo of many projects that demonstrate the benefits that
can ‘be derived from active student involverent in responsible activities. *
Young people learn that adults affpreciate and reward respensible’behavior.
Because of this, they begin to seek new opportunities to partitipate, a couriter-
force to the mystique of antisocial behavior dr dropping-out. Finally, and
perhaps most importantly, youngsters learn a critical lesson: good citizenship »
includes doing Something and contributing to our way of life—not just enjoying -
the benefits (Center for Ne}w Schools, 1972; Marvin, 1976; National Commis.

sion on Resources for Youyth, 1974). -
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IL Influencing Citizenship Education
N h ‘), *
We now turn our discussion to three generéf wifluences tl‘fat affect
children’s citizenship education’ role models pecple thas children ymitate;
institutional environments - children’s physical, social, and emotional sur-
roundings; and individual development the wey children grow and mature.
Ae was Stated earher, ong or more of these three influencés was the focus of

suggested that by‘making changes these three inf!uen&:es we could enhance
children’s citizenship education..Just how these three factors miluence a

child’s €itizenship-education is discussed in the pages that follow. = -
e . %o Role Models* - - . (

Mare has been written alyout role miodels than has been wnitten about -

nftuence. Role models are peopla\éhi!giren admire enough {0 imitate. Parents,
teachers, friendstelevision star$, and,sports figurés can all be role mqdels. In
many cases, children particylarly young children, assume that whatever the

" *modeks do orsay is true, right, normal, and desirable (Bandura, 1969; Green-
= stein, | 1969; Jaros, 1973; Slaughter, 1977). . L.

a

Researdﬁ ndicates that role models can inflience children in both
intentional.and unintentiondl ways. For example, sgme tole mwdels, such as
_teachers and parents, often intentionally. gie C}Q‘Ldrerr infor(hatibn {or their
interpretation of it) about government, politics, and the law. Likewse, role
models convey information about other groups by recounting historical
sccounts or singling out ethpic characteristics. These are nstances of the
intentional influence of a role maodel, and this kind of influence 1s fairly obvious
(Dypio, 1976, Hess & Torney, 1967 Kahn, 1979).

. . A role model's unintentional influence is more subtle and more difficult
to see. One imporiant way role models unintentionally influence children 1s
through behavior. A role model’s behavior s often imitated outnght by chib
dren, who give hittle thought to reasons or motives for the behavior. Children

~.often copy the way role models make a decision {either rushed through or

ence helps explam, for example, why the children of child aby

thought out); the way role models express an interpreiation or jdament; the
way models adopt a political affthation. Children copy a role model’s degree of
poktical participation and complance or noncomphance with the law. Most

often children initate how role maodels treat other people. Role models are

&

-« most of -the research.literature weexamined. Furthermore, the researchers -

“«the other two infliences. Because*of this we know more about them and their ., ”

~

rarely aware that children watch their actions so closely or wnitate them so

readily. They do not reahze therr influence. Thus, to o large extent, the mes
sages children receive by watching role models are unintentional (Gillespie &
Lazarus, 1979; Greenstein, 1969; Jaros, 1973). This kind of unintentional influ:

N
-
s

. N . -
*For an excellent thacussion ol role madel and thew wfluene on«hildren. we © ompend Chapter 2, The

Ongmns of Behavior.™ m Sos il [ earing Theory by Albetd &mdumiPym‘ﬂ (R C R
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chlld abusers themselves or whv the children of alcohohcs tend to becorme
alcoholics {(Jarnes, 1975:.5 )Cgell 1979). . <t

In addition te behavior. shzldre*: tend o mimic a role model's attitudes,
opinions, and values, even when unstated. (TRere is evidence, for examplgj
that children adopt uristated prejudices as eas:ly as they adopt srated ones.}
For instance, several case. ‘stucdigs have shown that white_suburban middle.

. class chxldren enrolled in predommam}y black urban schools and reflecting

seerningly unstated parenial attitudes become anxious and suspicious of their
black classmates. Other studies posit that black-children in pxedommant!y
white settings.ofien exhibit their parents’ fear and suspicion of whates. n other
cases, black-children seem to. adopt their white teachers’ unspoken attitudes
toward black- SC holastic abghhes and b.eccme underachtevers {Banks,
McQuater; & Hubbard, 1978; Bennait, 1979, Lang, 1969; Weinberg, 1977). So
3lnldren oftenlearn from a role model in their family, school, and'peer groups.-
They ledrm by nitating, hstening, absorhing-- whether the role models expect~;

- . themto or not But who ’ne the important role models and how do they exert

»,

, mftuence -~ . -

F{)r young children (up to 3bout 7 or 8 years old), barer\ﬂs and older
farmily~ membe*‘ are usually the most nfluential madels {Greenstein, 1969;
Jaros, 1973). Ther behavior, sacial participation, ‘and decision-making pro-
cesses are (opxed theirs opinians are taken as tacts: their attitudes are

. accepted withouf question. Once children become accustomed to schbol

(between 7 and 10). however, teachers enter the scen as role models (Jen
nings & Miern, 1974: Massialas. 1978). While teachers are expected to provide
factual information an the classroom, their behavior, method of presenting.
information {dogmatically, tentatively). and method of making decisions ( om.

~» ocraticallys autocrancally) all mfluene ethe © hild. These are unintentional \yfle

ences, that teachers exert as role models.. b .

" As children grow mto adolescence, friends and mass media, {espetially
television) become more miluential. The mfluence of peers on preteens and
teenagers s well documentéd and well known. Chyldren of this age want’to
dress hke thew friends; they want to fix 4itew har hike thew friends, They want to
see the same movies, go to the same parnes, and support the same Causes. It
a!m()'sf a chche to say that teenage behavior s conformmg hehavior — wyen

* when it s nonconiorming. .

ﬂw wituence that fnends exert as tole models s largely mtentional. But
clearly, 1t 15 a small step from capying a way of talking. for example, to copying
vocabulary and the athtudes that underhe the vocabulary. So peers, hke par
ents and teachers, can exert both ntentional and unintentional mfluence when
they are role models (Bv:wlhmm 1969; Bronfenbrenner, 1970 Epstem. 1978
Strom, 1979). "

Likewsse, the media’s effect can be obdious (hke o polital campaign
announcement OF CommeiigLy on a soCafssue). or st can be tadden (%&‘v the
legal message imphed m a Pdhice show or the (‘n!ngal message wnphed m a
situation comedy). Usually cBildren are most attentive to those media mes
sages that réinforce the behavior and attitudes they have already adopted, ¥
?lﬁ&:{ tend to tune out most media messages that do not reflect their estab

L4
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kshed beliefs (Ciring, 1977: Dawson & Prewit. 1969: Klapper, 1960; Lewellen,
1976; Zellers, 1979

In S()mg;CaS powtts of view and behavior can be changed because of
assoclation With certan friends {models) or exposure to the media. This may
occur wy W0 ways. First, new ophions thav a person pever considered are
presented in a desirable way, ke a “pitch™ from a ﬁ%b\wer of an Eastern -
rehaious “order that pmrr\xses seli-fulfillment or a program advertising the
benefits of a Dolitical party. Second, new information may cause a person to
reconsider his'or her attitudes ang actions- and éventually change them. An
QbVICUS example of the latter was the,widespread attitudinal change toward
the president-and the presideficy among youngsters and adulis' as a resuli of
the media’s coyerage of Watexgat»a and the war in Vtemam (Baﬂey, T97ﬁ
Bailey, 1976, Massialas, 1978) : <.

. N T~ ?‘ .
Rec ommendatmns . el

Ther.e 15 a great deal of agreemeni tha* role n)odels can er‘mch \.inven- .
ship edutanon largely be‘cause they are so readily accepted by the child. It'is

»

. jmportant where ;:Bosszble 16 secure thamllmgness of z;gle models toset a good
" example. It is Blso impertant to use their nfluence Constructively.-Spedific

' recammendations summarized from the research and theory are as follows;

+ Role model should provide information accurately and clear !y Whenever;
poss:b!e they shou}d reveal the source of what they say {e. g “in a recent
court decision” or “according to Fhe New York Times?).'lf a personal
apinion is expressed, it should be.identified as an opinidn'(“In my opin

- jon .. .."), Children must learn that there is a difference.between fact and
opinion and that there is more than one way of looking at something. Role
models should help children vahdate nformation by recommending ways
and places to find reliable sources. In this way role models may motivate”
children to seek other opinions, compare them, and evaluate the opinions
in order to dgrive at,a personal pont of view. Lastly, role models should let
children know they are willing to explore varrous {(and opposing) poirits of |
view. .t ' .

« Role models should avond oversimplifying or overcomphcating mforma-

* tion. Only the relevant parts bf any wdea should be discussed in a way that
has meanmg for the child If the child i1s capable of taking in more, « rdle
model should take tme to explain the complexity, for the child must come
to réalize that the knowledge, skills, and attitudes associated wth per:
sonal and social responsibahity are not simple and that under&.tandmg and
using them can be difficult. :

s Role models should be aware that actions do; indeed, 5§)¥:‘dk louder than
words, Children tend to do as adults do rather than as adults say. Role
models should be parnicularly aware of how they intentionally and uninten
tionally influence att ituded. The child is likely to copy the role madel's way
of looking at things, be it critical, skeptical, or impulswe.

* Role models should explan therr actions and attitudes to hélp children
understand thew basis. By talking ahout the motives behind beliefs or
behavior, role models can help children realize that attitudes and actions
‘can be examined and that talking about them is part of the analysis.

.
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Finally, such analysis will demonstrate that it is important to sometimes

analyze and cvaluay one's own beliefs and actions, an, atmude chx!dren :

»

will lkely emulate. . i .

* Role models should provzde chddx en with the opportunity to deve!{}p their
own personality. Children should be taught not to adopt atiitudes and
values without quebnon Role models should let children kndw that it is
important for them to form thetr own opinions, and that therr thoughts
and beliefs are of worth. In short, role models should help them to dis-
cover personal and social reeponsxbxhty without preaching or dogmatic
teachmg ~ . A

i [N "
»

-« - - -
N Institutional Environments*

B

_ We turn now to an area that has recently recetved much attention in
the literature about citizenship education:. institutional environments. The
_phrase was first .coined by sociologists who used the word “institution® to
“destribe an orgam?ed strucmxegi group fike a family, school, or social club.
They used the -word “environment” to describe a group'’s physical surround-

ings; their social and political structure, and the traditions and values shared

and expressed by group members. When we talk about the influence of insti-
tutional environments on children, we are referring to the way children alter
their behavier, their valies, their attitudes, or their general persenality as a
censequence, of belonging to various grcmps

When children becorne part of an nstitution- members ofa structurec’

aroup they mmediately come under that institution's influence. Most struc

tured groups operate according to’a system’of rules which defing acceptable
and unacceptable behavior. The first thing children must learn then is this
systemn of rules. In addition, mstitutions typic aliy hav:a 4 system by which
group decisions arg reached and carried out. Chxlaren must learn this systém
also. Frequently, members of mstitutions subscnbe o a system of commonly
held values or beliefs, and this s still another systgm which children nwst learn
as they become members of an mstitution (Dreete, 197(0; Durm 1976, Jen
nings & Nier, 1974; McPartland & McDill, 1978). ‘
Schools are o common dlustration. Schools have systemns of jules

which very expheitly tell children what they can and cannat do (e q | came tet
-school on time: do net run m hallways; eat lunch at a certan time). Also, ths(e

are exphait systems for reaching and carrying out deasions in schools (for the
most part, what teachers say goes). Finally, most schools are charae lwm‘d by

~systems of values which children are expected to adopt (2.9, neat work s

good work; Jearmng s wnportant).

Children can learn’the various systems of an mstititional {*n\nmnmem
in ways that are both obvious and hidden. For example, they often ace ept and
adopt rules and values that are taught there (e g . nschool)yIn aless ohvious

- B
»

N
*For an @xelent thso uaaom ol insntuhonal o omnents and the mifluend e exertedony hikbren by canons anal
aroups, we tecommaend Chapter 3 eplimereg the Pobne i Behunaor o lndwaduais, G Sacalb w o, s
Q  1alBehavrn harcos and Perspes teoes by Deandagos and | awrene e U Grant (50 M.;t'm\l e 190D
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way, they learn by watching and imitating the actions add auyftudes of those in
mshtutional authonty {e.g., principals), those they admire ég teachers), or
others like themselves. Children experment as they wan/r: others and wniiate
what they see, iesting to find out how peopie are }{\ia'?)él in an instituhon. By
checking who gets the most atterition or beplefit ji the mstitution and by
learning what éctiqns‘ or attitudes are most a%pt&iﬁl@ and why, they learn the
rewards of the istitution and begin to underdstandwhat 1s correct, responsible
behavior for that setting {Sanders, 197 Seyfon. 1967: Torney, 1977).
Experis feel that four types of pgtituty farmly, school, peer groups
{e.g.. groups of frientis);‘\a.ﬁa comm Heial er service groups {eg., Boy
Scouts, Gampfire Girls: YMHA, ‘chérch ¢hor), are the most influential ones irr
childrep's hyes. To,beamn with, Zhildrén spend most of therr fime m these
nstitgfions: Also, \inong these/mstighitions there are a large number of role

. m(%djels jor ::hllgi}? m o amith(. Fufthermore, the specific purpose of two of

tﬁb%seeﬁ\ ismmigfffs‘ farmily-an schéol, 15 to mold children's behavior, thoughts,
hile prebanng them for adult hfe. The other two, peer and

¢ *

Ly . . . n. N £
weluntarly thereby expressing a disposition to adapt to mstituhonal dernands

{(Bandura. 1969, Jennings & Nierm, 1974, Torney & Tescoru, 1977).

Most research and theory about family, school, communty, and peer
mnstitutional environments talk of three influences related to aitizenship educa
ton. These mfluences are the way the nstitution mirrars the veal world, the
Way 1is power structure operates, and the values and attitudes its members
display.

> I s common to believe that when children adjust to the environments
of faruly. school. community, and peer groups, they are prepanng themselves
for the real world. and gaming knowledge and skills usetul for later effectve,
responsible citizenship. The assumption s that the environments faly reflect
the outside world.

" However, an mstituhon can be out of step with the larger socwety. For
mstance, it may not be providing learming expenences useful for everyday hie.
Statistics reveal that many adults do not vote hecause they never learmed how
i or why they should. Furthermore. many who do vote often do so m an
unknowmg, haphazard, or nawve fashion This knd of v apathy or gnor
ance s often laid at the door of an mstitutional environment thke the school or
family) which does not teach knowledae, skills. and atitudes which wall help
children understand thew workd and partcipate effectively moat (Hess & Ton
ney, 1967; Jaros, 1973; Sulhvgn et ak. 1979).

Another way mstituhpns are ofien out of step s thew desenphion of
socrty. One example s when an mstituhion gves « hildren the wnpression that
there 1s nothing wrong with America; that ats o place where hard work s
always rewarded and npusihce always ;)ungs.}{vd Schools frequently have heen
sipgled out as beng awbty of this kind of misrepresentahon. On the other
hand, there are wnshitunons which would lead Children to beheve that there can
he no justice ar reward in Amenca withou} violent confrontation. This kind of
mistepresentation 18 charactenstic of many radieal or pnmnuhmr‘y QUORNPS
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.+ (American Political Science Associa ation, 1971: Massialas, 1978 Miel & Kies-
ter, 1973; Torney & Tesconi, 1977). .

In both cases, failing to provide useful instruction and misrepresenting
society, the-institutional environments fail to mirror the real world. Moreover,

+  they.give children misleading expectations. In one instance, children are led to
beheve that they have adequate p ration; iri the other, they are led to -
believe that the world is different than 1t really is. There is some evidence that
this kind of misrepresentatian {by home, school or community institutions) .
has consequences beyond simple apathy, ignorance, or a lack of citizenship
skills. Offen, as children realize their preparation is inadequate or irrele¥ant, *

' they turn against the institutions that have been misleading them. They

. become solated or antisocial, Studies indicate that this trend. intensifies as’
children age, for example, cynicism toward our society and political systemn
increases as children spend more time in schools (Greenstein, '1969; Lesser,
1978: McPartland & McDill, 1976; Merelman, 1971; Point of No Return, 1979). -

Many authors, in describing this kind of urrelevant, inadequaie, and
_misleading preparation, focus on‘g:ze operation of institutional power struc:
tures, To these authors the typical institutional power structure crystallizes
the Talure of most American *nsmunons to provide children with the knowl-
edge, skills, and atfitudes that “wil help them become personally and boqally
responsible {Hunkins, 1976; Sturgess, 1979): - K

In an institution, power structure means more than simply who is in
charge. It also refers to how decisions and rules are made and enforced, how
conflicts-are resolyed, who participates in making rules and decisions. and
setthng conflicts, how attitudes and opimons are formed and expressed, and
how moral and ethical standards are created and passed on.

One obvious influence exerted by an insntution’s power structure is the '
exercise of power itself Children discover how {ox in what different ways)
decisions or rules are made and upheld in an insiitution, and they use this
model of power as a frame of reference for their athitudes toward other power
structures i other mstitutions. For example, a child raised in an authoritarian
family structure learns how to operate within that kmd of structure, but that

* same child may be at sed in-a different kind of power siructure  one that is
more democratc, for nstance  and must learn how to act it Simple expo
sure to such alternatives helps childrent learn, and be comfoftable with, a
variety of ways to resolve conflicts, reach decigions, or form standards (Dunios
1976, Grambs, Carr, & Fitch, 1970; Hess & Torney, 1967; Kane, 1970).

Fugther, experts hnk the operation of institutional power struciures to
the development of children’s decision making skills (lifelong skills of especial
importance to citizenship). These skills rest on practce; children develop
them by using them-often and systematically to deal with many different
dilernmas. There is much agreement that if they are allowed {or better, encour
aged) to expenment with and practice thewr abibities to reason, weigh alterna-
tves, evaluate, and so on, children will, with guidance, learn to be.competent
decision makers. If not, they may.tend to be indecisive, jurmp to conclusions, ¢ .
()r t() choose hapha;‘ardly The mshmtmml powet structure can offér or with

-
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hold such practce (McPartland, McDill, Lacey, Harr{;s‘, & Nowey, 1971; Tapp

& Kohlberg, 1977). \

’ Theonsts also suggest that children's atitudes toward power are
affected by their experiencts with the power structures of family, school,
comrnunity, or peer group organizations. lf they are mvolved in the operation

. of the power structure and in making decisions, and if they are given oppor
junities to be responsible for thew decisions, their view of power and of them
selves is positive. They may begm to understand how o exercise power
responsibly artd that rules §re necessary to make social interaction construc:
tve. They may also begin to see that they have control over therr own hves,
and ‘this understanding and self-esteem encourage them to act responsibly.
Conversely, it 1s suggested that if children are continually excluded from the.
power structure, they view power as repressive, something to he feared and
fought (Almond & Verba. 1963; Hess & Torney, 1967, Jaros, 1973: Renshon,
1975). . > N N . :

Beyond mfluencipg children’s attitudes toward power and toward
themselves. mstitutionygan influence other attitudes and velues, Here we are
refernng to additional D stitutional influences that relate to the view of the
world and to the value¥tand athitudes advocated {openty or subtly) by mshitu
tional members {Assocﬁiik\m of American Publshers, n.d.; Jares,~1973).

All institutions foster attitudes or values and these attitudes and values
are an’ wmportant influence. In many cases, these values and attitudes ave
taught. In schools, textbooks and teachers frequently teach atiitudes and
values, for éxample. cooperation and self control. Many commumity service
groups also teach values, behefs, and attiitudes. Fuen among miormal groups
of fnends, certain values, such as lovalty and sacnifice, are mutually and overt
ly taught and learned. ’ . .

Children tend 1o adopt mstitutional athitudes which are taught because
they see them as official policy, as facts or as the truth, snce they may be
unaware of alternatves (Greenstem, 1969, Jonnmgs & Nier, 1974, Newman,

T 1973). . y .
) Children also tend to adopt them because, along wath rules for behavior
’ twhich may. themselves, be values), they outline whats o1 1s not rewarded n

an mshitution. Parents who say they wall pay for thew hildren's college tihon
but not for thed® tp to Fort Lauderdale are both akvocating and rewarding an
mstitutional value (Bandura, 1969 - N .

Many mstitutional values, however, are communicated obliguely as
hadden messages. The mfluence of these hidden value messages. while
oblique, is very powerful, and many hidden vilue messages permeate inshitu
nonal vnvironments. Consider, for example, the value message presented by
the dress tules of an elementary school which represents the “hack tes basies”™
slternative m s distnet Before studanis are accepted by this school, ther
parents musi agree m wiiting that they will not send their ¢ hildren to schoot ¥
wearing jeans or sneakers. The reasoning behmd this ruleas that jeans and
sneakers are clothes assttiated with play. The children, however, do not go to
this school to play, they go to learn Hence, they should wear clothes that

T  preseni a business hke appearance. »
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What hidden v#lue messages do rules such as this convey? One is that
there is a distinction between having a good tme {playing) and learning {aomg
to school). Another 15 that clothes illustrate whether the wearer is serious
(ready to play or ready to learn). Still another is that people can be character.
1zed by the way they look. There are other hidden mgssages to be found in this
example, and the few chosen simply llustrate the power of this kind of
influence. N

We can see further xnstances To keep order, a teacher encourages
children to raise ther hands and wait their turns; a hidden message t6 them
may be that passivity is correct and valyed behavior. A mother or father is too
busy to,vote on elettion day; the hidden message to the children is that
patficipation in elecfions is not important. A father repeats an ethnic joke; the
Jhidden message is that some ethnic” groups are less valded than others.

The important thing to remember about hidden messages of this kind1s
that bacause they are subtle, unintentional, and almgst unconscious, they are
usually adopted wnhouf thought or question. Many of children’s values, atti-

tudes, beliefs, and pre;udzces are adopted in just this way--as a by-product’ of

the hundreds and hundreds of hidden messages they unthinkingly absorb in
an institutional environment (Giroux, 1978; Jaros, 1973 Sanders 1977; Stur-
gess, 1971).

Recommendations

«+Authors writing about nstitutional environments agree that if we are to .

prepare children to be personally and socially.responsible citizens, we have no

choice but to provide institutional environments that allow them to learn and’

assumne that responsibility. A great deal of theory and research has dealt with
the posttive effects that demacratic institutions have on children. Democratic
mstitutions are ones i which all members have a voice in formulating and
carrying out decisions. T hey are institutions where power and authcrziy are
the result of consensus. In democratic mstitutions obedience and commitment
to rules and decisions are the result of a cooperative spirit andfa sense of
having contnbuted. Members of democratic institutions are well informed,
knowledgeable, and capable of assuming responmbxhty In short, democratic
inshitutions are ones in which all members are effecive participants (Grambs
et al, 1970, Jennings & Niemi, 1974; Simpson, 1971; Tapp. 1976).
Children who have experiences in aninstitution that is democratic are
more hkely to be informed about how decisions are reached and about alterrta
tive ways to make deasions. They are also more hkely 10 be posttively mon
vated to participate in making decisions. This 1s because n such an instituiion
children share the responsibility for and gain expenence m meking decisions.,
rules, and standards. They learn the value and skills of weighing alternative
opinions, negotiating, and dissenting. Thew participation n istitutional affairs
1s encouraged. As one example, n some student ‘government couris the stu
dents act as the prosecutors, defense attorneys, judges, and jurors, as well as
the defendants. Another example 15 the Boy Scouts or Girl Scouts where
youngsters are éqcburaged to set thewr own agendas and goals and waork
toward them with adult guidance but without adult contral (Bank Street Col
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lege of Education, 1979; Ehman, 1969; Jaros, 1973; McPartland et al, 1971;
Monroe,. 1972). )

Moreover. a democratic power structure seems to foster sell

confidence. Children see that their actions matter. that thewr opimons count,

_and that they really have an eifect on the tormulation of d¥esions and rules. |
In

short, they learn to be effective n thew world  and to enjoy it (Almond &
Yerba, '1963; Duckett, 1978; Hertz Lazarowitz & Sharan, 1979).

The greatdST agreement we found among experts hact to do with'the

benefit of a.democratic mnstitutional envivonment o children’s citizenship edu
cation. Almosi every author recommended the creation of a democranc msti-
tutional environment in families, in schools, and in community groups. Specific
recommendations for doing this can be summarnzed as follows.

o Instiiutions shoulci attempt to create an open environment m which chil

dren are allowed and even encouraged to partiapaie n making decsions.
‘Likewise  children showld be permstted 1o arrive at thew bwn values and

" form their own attitudes. Dissent should be tolerated and children should

be encouraged to voice their own opinioris as well as develop thewr own
tolerance for others' pomis of view. As wath any learning experence, ghe
children’s age and level of matunty should be considered as well as their
ability 1o take part in a democratic parucipatory 2nvironment. 1 hey must
be able to recognize the benefits of such an open atmosphere and be
ready to handle the responsibilities of making decisions and expressing
vhinions. Children can best benefit from a derocrate inshitutional envi

ronment if they engage in participatiny actwvities that mateh then level of

* development and hold meaning for them.

Institutions should attempt 1o create an environment that prepares chl
dren for the real world. Children should be taught knowledge and st that
they can use for presenf and future particaipation.. They should b helped
to develop values and attitudes that will enable them to be producive and
effective. However. if the institutional environment 1s 1o reflect the real
world. consideration should be guen to both the nature of the real world
and the purpose of citizenship educanon. if children are to assme a sense
of responsbility about the common weliare, they must know that the
world 18 sometmes undemoctatic and unfar. People break laws and profit

Cfrom it. Prejudice exists and discriminates against many An instiitubion
} 3

should roveal the bad as well as the good, not only to by honest with,
children but to hv!ptthem recogmze areas that need changg s, there
fore. an mstitution’s responsibility to make children aware ot the tuli range
of social and pnlitimg acivity {good and bad ) andf posaible, provide them

wath carefully controlled expertences m explotative poliical manipitaion

or social mustice as well as positive exercises m constne e pohtical or
sacial processes. ) \

Institutions should attempt to create an environment that stelatively free
of negative hidden messages that may impact children's values and atte
tudes. Children should be made aware af the existence of hidden mes
sages and thew power. They should also be taught to Yecognize these
messages and be encouraged to discuss them openly and honestly. (h

)
~
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shbu!d be noted that many of the recommendations”proposed far the
creation” of o democranc? msnmuem! environivient nvolve subjecting ¥
children to-many hidden value messages. Not one author' who advocated
+ , Creating such dn environment felt that thiq was inconsistent. In fact, few
€ even addréssed. the issue. We presume that this) IS because most wogid
o see the hidden mgssag»s in a democratic ikt t(/):\_m as positive or es) /

. . X oL

+
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. Individual Development .

The last arglh of influence we will discuss xs-(“?dwxduu) dave!cpmem Bv
“individual development we mean the process by ‘which humans grow and
mature physically, meniallyrand emotionally. Rese arch and theory in individ:
ual development date back mn;ggth...n seventy-five vears; almodt from the
- start, mvestigators in this area hag@inked children's ¢ itizenship to their men
tal, physical, and emotional growth. At the base of most theories about indivnid-
ual development there issa set of common asgumphonb about the grawth
process. These adsumptions state that as chx!dwmgei older and mature physi-

cally; they also mature erx;ononallv and mentally. " This matunty involves the

abihty to think and reason logically and to mteract with others comfortably and «
appropriately. But something-happens besides just geuting older to cause the
- changes in these abilities. As children experience more. some fundamental
T aspects of their thinking'processes change to account for new and different
kinds of information. This brings about changes n the way: Ch:!dx en under
stand things and in their behavior. .

Experis feel that indiduel development plays a key part m ¢ mzenshxp
education because it influences how children take m, urerstand, and think
about information. It also mfluences how children solve problems, arrive at
conclystons, make decisions, and coordinate ther thoughts and actions. |
» Figadly, mdwidual development influences how-children view the world and the
people inat. Thus, developmental theorists mamiam that mdvidual develop
ment should he considered when teaching personal arid social responsibahiy.
Some also suggest that developmental changes and the mfluences they exert
should be 4 key guide 1o citizenship education (Durio, 1976; Gallaun & Adel
son, 1977, Merelman, 1971; Nuca, 1979, Sullivan et al., 1979; Torney, 1979).

“Theonsts discuss f( wr kinds of mdwidual development.
PSYC hmrmmr QUupbrt? veh:pm?m of physical capabilities, v
. (oqruzzw ‘ot the devel@ipment of the dbxlmj to think, reason, and sdlve
problems; S
* maoral‘ethecal, or the dé’vekmm?m of the abjhity to come (g consistent, we*li
thought out moral end rthl( al conclusions and 1o hve according to o set of
1

-

2

»

consistent moral standlardd, -
* social, or the development of the abilty to adapt 1o o varety of social
situations and to funchon appmpvml?ly m them ot

Changes accur m these four areas of development Ihmug}\mn hie, but

they change most dramahcally during « hildhood and adolescence. Experts
- agree that experiences are the catalyst n this pracess of change: that s, as
chddren do different things, o learn about different things, their mdividual

”
a . ‘,,) ‘}
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de\.'»a{cpmgm i5.affected. Some theorists suggest that in certain areas no'tably
psychomotos and cognitve indidual development occurs with a great deal
of predictability and regularity. Many also contend that certam expenences, ov
lack of Sxpeniences, can, arrest or retard development (Hurlock. 1964;
Inhelder, Sinclair, & Bovet, 1974: Kohlberg, 1969, Piaget, 1945; Selman, 1975).
* . Fuen though the four areas of individual development are interwoven,
each influencing the other, we will describe each separately. We think this will
make individual development easier to understand.

»
%

Psychomotor‘;

Psychomotor development 1s gsy o observe and follow in children. *

Rocause of this, a great deal of research has been done m this area, particu
larly With regard to the influences that physical development exerts on behav-

iore and attitudes. As an influence on children’s cizenship education, -

psychomotor development seems to be a nch held which needs to be more

thoroughly investigated. Presently, research and theory in this area of devel
opment {as it relates t ¢itizenship edusation) center around effects of hostil- -~
iy, tension, poor selfimage and feelings of exclusion. These feelngs are

typically & normal consequence of the physical changes children expenence in
getiing older, und they are pariicularly obvious in preadolescence and adoles.
conce. Because they are largely physical in ongin, they tend to go away or get

channeled mto constructive activity. However af the physical cause of these
feelings persists or 1 espetially traumatic, children may carry these negative

feelings of social solation inte adulthood. For example, many paint out that

American society has, in many instances, created an environment fonducive
10 exclusion and apathy among the physically and mentally disabled. Studies
suggest that because our society has largely ignored their special needs. these
nchviduals do nuot, and sometmes « annot, pariicipate. This lack of partape
non often stems .not only from the lack of special fachues, but ¢l rnin
attitudes of hostilty, apathy, and powerlessness which persist among many
handicapped persons {Hurlock, 1964; James, 1975; Leyser, 1979)

It has also heen suggested that an analogous situation exists for many
of Amernica’s rac 10l and ethme minonties. Focusing on the nonion of exd lusion
and certainly not on any suggeston that beng a member of a racial or ethnic
mmorty represents ‘some kind of disebility, some posit that American sock
ery's attitudes toward racial and cultural gi\ffemm es have created a social enn
ronment of exclusion and’ powerlessness for some minonties This envron:
ment has, i turn. caused apathy, hostiity, and poor self image m the children
of these ramonties. These children then carry these atuitudes, and the hehav
oS assodlated with them, into adulthood, becoming antisoCial and nonparticy
patory (Ballesteras, 1973 Banks. 1972; Gay, 1973, Glazer & Maymban . 1970,
Smuth. 1977, Torney & Tescom, 1977).

~ : ‘ O

SEar ar exselient tasy e rsad dhaensmon ut psy homator dewillnpment and ns miuencs on Children's behavior,
atntgedes andd ke Bl aswe e premend Chapters & and hoat Chidd Development by Bheabeth B Hallee k
sMeiraw Bhill 19 .
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C(}gnitive* . " ,:’;'
With regard 1o cognitive dive lopment. there have bxeen sigmificant find
- ings,. some of which we have touched on, JA major conclusion is that as
children g oW older not only- does their (apa( ity to acquire information
. nCrease, but so doesttherr ability to understand complex informaton, use it
- constructively, and solve problem,s efficiently. There 1s a connection between
E,i child’s age and both the kind of information he or she can understand and.
_thie way be or sh meakes sense out of it. In short, children grow from an ability
to deal with only umple concrete understandings to the abiliy to deal ‘with
\ a(b:-grau ones. WS means not cmly that 9-year old children will have a much
. shorter attention span than do 15 year olds, but that older children will retain
more mformation than younger (l:nidwn and they will be abie to use that

information 1o solve problems: that the 9- year olds cannoi. This somewhat &

obvious-finding s very important because it stronglv suggests that chﬂdren S
, unde >r;@§_m<_., 1s linked 1o the way nformation is presented, If | mmz mation 1s
too complex for o child’s level of cogmitive development, it will not be under
stood. Children often deal with difficult new mformatn?n bv 'making it spme.
how fit mnio thew way of thinking. li confronted with information that 15 too
abstract or that requires overly complex understanding, younger children will
simphfy things by altering or distorting the information untl it makes sense.
They do this because the infoymanion is presented in a way that s too complex
for their level of development. So, because 9 year-olds., for example, have a
‘more hmited ability to understand complexity than der 15. year-olds, they must
~be gven miormation n a very concrete way. ¢
As we said earher, the most effective way for children of any ad
acquire and 1o make sense of mformation 1s through personal vxpenence Thlb
18 particularly true when we consider the development of children :hmkmg
abalities. Simply providingdnagre information is not hkely to ace elemu? cognitive
growth. Also, there 1s no guarantee that it wall help them understand more.
Rather, cogmtive growth or mereased understanding 1s hkely o oceur when
children menially practice manpuiating information; that is, when they try to
order new mformation to make it consistent with what they already know,
comparing and contrasting the old and new. In dommg this, ¢ hildren eventually
arnve at a more sophiste ated way of orderng miormanon  a higher level of
cogmtive understanding. For a 9 year old child this mampulation might be
groupng 4nd sorting cards with states’ names on them according to their geo
graphical r‘("mnn then ace mdmg to the number aof their electoral votes, and so
on. For 15 year old children it nught be dese nbitg alternanve consequences
for a state when a Repubhean or a Democrat becomes president (Bailey, 1976,
Merelman, 1971 Metz, 1978, Puaget. 1965; Pulaska, 1971, T arney, 1979),

-
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Y
Moral/Ethical* \

Many scholars have investigaied the development ot children’s ability
to come 1o reasoned moral ethical conclusions. From these theories we can
highlight key ideas which relate to ciizenship education. .

. To begin with, maity believe that raral/ethical development reflects, in

»

part, the skill of perspective taking, or seeing things from another's point of’

view. This suggests that it is, to some degree, hnked to the capacity to think
and rgason abstractly. In addition, moral; ethical development may follow a se-
quence wn which persons pass from a level of making simplistic moral choices
based on fear, 1o a level where they make reasoned moral choices based on
absiract prindiples of justice and ahruism. It has beén siggested that this

sequence i age-related. However, childmo not progress through this -

sequence automatically as they grow into a
the early levels of simphstic moral reasoning.

Y

> A

. Because raoral‘ethical develgpment is linked so closely to the devel
opment of thinking, reasoring, and selving problems, many characteristics of
cogmtive deve}obment apply equally. For mstance, there is probably a.con
nection between a child's age and his'or her capacity for moral ‘ethical reason
ng: The older éi‘};;ld is more likely to be able to deal with abstract moral;ethical
dilernmes. ‘But as was pointed out, age alone is no guarantee of moral ‘ethical
level. As was the tase in cognitive development, the development of moral/
ethical ressoning 1§ miore then ‘a pracess of acquiring"infcrmation‘; s a
process of learmng new Ways to deal with that information. For example,
children may learn at a relatvely early age that stealing 18 wrong. Thew under-
standing of why itis wrond, however, changes:as they develop. In the earhest
stage of hi& or her moral development, a child may say that it is wrong to steal
because you might get punished it you do. In a somewhat higher stage: the
child’s reason for not stealing may be that you shouldn’t steal because people

wont like you if you do. And inan even higher developmental diage the reason

given might be that stealing is wrong because it’s against the law.

Again, as with cogmiive development, children must be given moral/
ethical information appropnate to their level of development. I this does not
happen. they may alter or distort the information in an attempt to understand
it. Likewnse, if children are not 5uf§;&:xg_nt}@&iu:’{3 1o deal with complex moral:
ethical dilernmas, they may oversimplily them. . : .

~Research s also being conducted to determme the relationship of
moral ethical development to actual behavior. nvestgators argue that the
way a parson acts should be the focus of examination, not what he ar she
says. They pomnt out that many of us give well reasoned answers to hypotheti
cal moral ethical questions, yet we do not always act n an ethical way real
hfe. This consideration makes the progress of children's moral ethical devel:
opment Mmore difficult to predict, monitor, and assess than therr psychomotor
or cognitive development. . -

*

» ¢
-

-

*Foran eoxcelienl easy to revad dist ussion of moral etheal devvloprnent, we re omménd "Moral Thinking Canlt
Be Taught?” by Howard Muson This artn ke appeared n}.sh? February. 1979 msue of Pax hology Today
) Ny
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Moreover, maoral ‘ethical development mnvolves more than a capacity
for intellectuahzation and abstfact thinking. Also involved are the children’s

feelings about others and about themselves. Because oi-this, many believe that’
positive personahexperiences, ones that make children feel good about them..

selves and others, are key to moral/ethical development..Other factors of .
- general-personality development, sach as identity crisi’s resolution or growth
of the superego, also seem to play an important part (Erikson, 1968; Furth™

Baur, & Smith, 1976; Gallatin & Adelson, 1970, Jordan & Waite, 1979; Levine
& Tapp. 1977; Muson, 1979; Superka, 1976; Torney, 1979).
Social* | . IR
The development of children’s abilny to understand and adapt to differ-

-

ent situations and people has been examined n a number of ways. Nearly all

studies-agree tha\ social ci:le elopment is based on the expansion of a child's
view of the wotld. As a result, to most experts, social development is Iin}\\id
closely wnth children’s experiences with.others; with the nature-of these axpe-
nences and .with the way the child ‘perceives and understands these
experiences. ' U 7

- The. expansion of-a child's world does not result from simply having

more' facts. Rather, it reflects, more than anything else, a child’s increasing

ability to take another's perspective, see the world and people from other
-viewpoints, predict how others might act,. and plan actions accordingly.
Because of this, social development is akin to both cognitive and moral/ethical
development. As is the case with cognitive and moral’ethical development,
children tend to simplify complexity that they do not readily understand. In
this instance complex secial, situations are simplified to fit their social world.

Consequently, younger c_hi{jren are particularly apt to adopt stereotypes

(overly simplified conceptions) or to blame themselves when social relations
break down (as in divorce).

Social development probably occurs according to a sequential patterh

which, 4gain, 1s somewhat related 1o age. All voung c¢hildren beginwwith an
‘egocentric view of the world, believing that they are the center of all social
actmty and interest. As they grow, they develop social understandings and
behaviors that enable them to recognize the importance of others and to
function m different social settings iamily, school, peer groups, clubs, and so
on. Thus, as children get older, they become more socially sophisticated, and
this is probably the result of hoth age related experience and age related
cognitive growth. Some believe thai social development is associated with a

“child’s ability to talk. To them, increasingly sophiséicated communication with

others leads children to increasingly sophisticated social awareness and sensi
tvity. In any event, it seems fairly clear that social development requires real
social experiences with others, not ones that are simulated ‘or merely
observed. . - :

“For anexc ellent easy 1o read distnssion of socaldeveliprent, we i omimetd “A Develnpmenta Appaom bt
Intavoorconal and Moral Awareness in Young Children™ by Robert Sedman m Vahas Fdin ation sdhed by

l: lk\l‘c*‘»umham‘ and Cholvat (Whitnd Launer Univer sx(@l}msax. T
B A P ) .
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Because it is linked to interpersonal contact, social development, like
moral’ethical development, involves more than thinking; it nvolves feelings
about oneself and about others. This means that it is related to the develop-
ment of a child’s self-concept and personality. In a sepse, socal developrent

-can be seen as a process of establishing and defining ond's place n & world of
.. pther people, penodically reevaluating that place, and adapting oneseli to new
* reles and new people (Durio, 1976; Erikson, 1968; Gallatin & Adelson, 1970 :
Leyser, 1979; Nucci, 1979; Raph, 1978; Remy, 1976 Schwariz, 1975; Selman,
.1975: Torney. 1979} .

- Recommendations N . .

As we pointed oul above, experts have prowded strong evidence link-
ing the influences of individual psychomotor, cognitive, moral ethical, and
sacial development to citizenship education. Furthermore, there is agreement
that by structuring citizenship education to account for the many aspects of
individual development, we can strengthen and extend the effect of that edu-
cation. .Recommendations for dding®this can be summarized as follows:

o Activities related to citizenship education should reflect ghildren’s levels of
cognitive, moral, and social development: that is, the levél of mstruction
should be neither too complex nor too simphstic. The material and activi:
ties should be challenging and encourage manipulation and rethinking, but
they should not camtinually make demands .that exceed the children’s

capabilities. Information should be géared to cognitve matunty, and social

skills taught should Tatch the sophistication of the children’s social devel

wpment. The social structure of instruction {e.g., individual, large group,

. small group, peer tutor} should be one in which the child & comitbrtable,

. although other groupings should also be used for variety and to encourage
adaptability. )

» The learmng actvities should stress experience thaths, be based on the

. Chiidren‘:%mx experiences, provide for learmng by way of experiences,

and be cledrly related to future expenences. !nfnrmaﬁt‘;n should be pre-

sented in a way that enables chidren to hken it to something they have

experienced, seen, Or been a part of for example, an examination of

different kinds of family structures. Children should be allowed to partict

pate in real {or fealistic) situations that, while being sensitive to the chil:

dren's way of viewng the world. do not necessanly remtforce it. Finally,

children should he able to see the usefulness of actvites to thewr kves.

* Skills should move from alveady mastered ones to new ones. Children

chould have an opportuniy to apply new skills 10 old situatons, old skills

to new situations, or new skills to new situations. For mstance, children

can go from comparing others according to height, to comparng them

accarcding to other physical attnbutes. to comparing them according 1o

- cultural attnbutes, to comparing cultural atinbutes.

» Onuque, peculiar or inconsistent examples should be used in acuvities., $0
that there are challenges to existing under stanchngs and opportunities to
devise ways of handling. new aituations. However, of confhicts ave pre

> ~Zented, care should be taken to provide the means to resolve them.

»
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1. Words Into Action

In the preceding pages, we have summarized a great deal of research
and theory. We have described some current thinking about ciprzenship and
citizenship education. We have also described what researchf and theory tell

“us about_three significant influences on children’s citizefiship education.
Finally, we have outlined some recommendations for using these influences to
enhance children's citizenship “education. In short, we have summarized
“words” about-citizenship education.

In the followiig pages, we will turn these “words” irtd “action” by’
describing 36 exemplary practices in citizenship education. Fifteen are
intended mainly for classroom use and eleven can be intiated by the school
and used as comrr‘mniiy-related programs. We have also briefly summarized
10 commercially-produced practices which we feel are also exemplary. To "
obtain these practices’ we contacted hundreds of schoot and classroom practi-
tioners and directors of community organizations across the country, 3nd we

’ asked thern to send us their best citizenship activities, lessons, and programs.

. We also read dozens of summaries.of practices and programs that appeared in

" journals, books, and government publications. Also. we asked more than fifty
pubhishers to provide us with descriptions of citizenship practices that_they

_ thought would be appropriate. = ' 3

Each practice we received was reviewed to determine if it was consis:
tent with.and a good illustration of the research and théory we summarized.
We focused first on the c§eve¥oper's goals and objectives 10 determine i the
practice dealt with one of the three influences we had discussed and, if so,

. which influence was stressed. We then examined each practice to determine
. its developmental appi‘o;:iia-l’énéss, the degree to which it c*hallenged children,
its relationship to real world personal expenences, and its educanonal integ:
ity and vahdity. Next, we looked at the teaching and learning strateges
emphasized in each practics to determine the part played by children versus
that played by adults, Finally, we looked ap each practice to see if these
strategies were lkely to help the children meet the objectives. L
The practices we have included n this booklet were selected because
we feel that they are good practical translations of the'research and theory in
atizenship education that we have summarized. All these practices involve, to
some extent, the wfluence of role models, wmsthitutional gnvironments, and
considerations of indwidual development. They vary, however, in the arnount
of emphasis placed on cach of these three influences, and they differ in the
teaching and learnming strategies employed 10 capitahize on these mfluences.

“d
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In this section we present exemplary practices in citizenship education.
They are divided as follows:

Detailed descriptions of elementary school practices. .

Detailed descriptions ‘of secondary school practices.

Summary descriptions of commetcially-produced practices.  *

Surnmary descriptions of community-oriented practices.’

Brief summaries from A Home and Community Guide to Children’s Citi-
. zenship Education.

The detailed eleméntary and secondary s¢hool descriptions follow a
step-by-step format. We do this to make it easy to use them as lesson plans.

The commercially-produced and community-oriented practices follow
a different format —one that summarizes the'practice rather than details it. We
do this because the publishers and developers of these practices will, in most
cases, supply detailed descriptions if asked.™ Furthermore, in the case of the
community-oriented ones, the practices are comprised of many activities
which do not lend themselves to step-by-step descriptions:‘

The commercial practices are intended to be used in the classroom or \
the school. The community-oniented practices, on the other hand, are meant
to enlarge children’s school and classroom experiences. They were submitted
by teachers who intended them as school programs that extended children’s
citizenship education into the community. We believe, however, that they can
be initiated, by-anyone interested in gwing children’s citizenship educahon a
community orientation. Because of this, these pracuCes also appear in,the
companion to this booklet, Words Into Action: A Home and Community
Guide 1o Children’s Citizenship Education. :

Finally come the brief summaries of the exemplary practices described
in greater detail in the companion to this booklet. We believe that these .
practices are also good practical translatons of the research and theory,
designed to be, inttiated and carried out by parents or commnunity group
leaders.

" We include them here as food for thought for those readers interested
in further coordinating the home, school, and community aspects of citizen:
ship education. To help in this coordination, we have indicated in these brief
summaries the main research or theoretical emphasis of each practice: role

*

¢ & 4 O

———— > ~ - N ~ \ -~ N ~ .
modals: institutional environments; or considerations of individual develop-

*We have e luded the names and addresses ulall develupers They were provded by the developers themselves

see Foben Fraven 2 agase et thanr weorke aret thow are 1y the hour af sar Lnewarderrline et nieater anet s npront
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ment. We hope that these brief summaries will lead the interested reader‘to
investigate the fuller-desc fptions of the practtce:, n the home and community
guide.

Below 15 a hisiing of the practices .wh:(h relate 1o the schc»ol and class *
todm. They are keyeddo the influence which we’feel 1s most emphasized by
each one  role models, mstitutional environments, or considerations of indi.
widual development. We have adapted most of these practices in order to
more effectively highlight the use of these influences. But we made no sigrifi-
cant changes in the content. We point out that this listing i1s not rigid. Theres
overlap, and some practices coul easxly be hsted under more than one influ-
ence. We offer this listing only 24 a convemence and we hope the reader wall
‘use. it flexibly. ‘

Seven practices use strategies*that mainly mvolve role 'nodels They
focus on the following réfommt,,.*?? ONs.

Role models should: . .
» ® provide information accurately and clearly. . .
* prowvide children with sources of Information or verified and venf:
able information. «
* provide gmdance for children but should not preach to them.
o4 b‘ehave n a"way that lets children know that it is mportant to
- consider many pmm‘s of view and many sources of information.

Practices which- for the most part stress role models are:

Eiemeniary The Citwen Ship .../ o . ... e ..o 31
Secorrdarg} The Message of the Media ........... .. 0. 47
Cormpmunity Art Class Aides ..o oo o ... 89
 Junior Educators of Tomorrow . ... oo 72,

Project STOP .............. e e e 74
Studentsas-Teachers. .. .. .. ... ... ... ... .. ... ... 76

Teaching Learring Commurities Program (TLC) ... .. 79

Fourteen practices use sirateges- that manly nvolve a dernocranc
_mstitutional environment. They focus on the following recommendations.
i ©a, N
The mstituhonal environment should:
* allow and encourage open discussion and the opportumty for
~ cissent. -
* allow and encourage children to mkv the mitative n defining and
carrying out therr own learning experiences.
* allow and engotirage children o parnipate m making decisions

about things that aifect them. . '
s closely relate to the real world in terms of the knuwkedw and skalls
8 beng taught 1o children. *

’
o

Practiwes which for the most part siress democratic mstitunonat
E lC'nmems are.

N
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Elemeniary It's Agamnst the'law ... ... i 35

Secondary Changing Laws ... ......... ... oL, e 43

' Citizen Adwisory Seunails ... oo oL I 44

. Ignarance Is No Excuse. .. ..o oot 45

o You Are the Judge: A Moral Didlemma ... ... . ..., 55

Commercial America’s Prisons ... . e 59

. ) o Delegate L a3
Skills in Ciizen Action: An Enghsh-Social |

Studies Program {or Secondary Schools ... .. ... 67

. Voices for Justice ... ... ... e 68

Community  Consumer Action Service ........... F 70

Project JONAH .. ... 73

Running the School Store . ..o ool 75

Salar Pioneers ... ... e 77

Youth and Law ........... e 80

»
.

Fifteeny practices use strateges that mainly involve consideration of
individual development. They focus on the following recommendations.

Instruction keyed to wmdividual development should:
i * present matenial which s neither oo complex nor too simphstic for
- the children’s levels of .cognitive, moral, and social developraent.
* he linked to chidren’s personal experiences both pasi .and
present. ° \
* expand children’s cognmitive, social, and moral perspechves by
exposing them fo situations that are umque and new to them.

Practices x,uhi(h for the most part stress indiiduel development are:

Elementary Cucles of Responsibabity ... ... .. e .. 29

Cultural Hentage Week ...l 33

Naturahzation Court Ceremony ... ... ... 37

Responsibility v Kenya and m Amerca o0 oL 39

Spothight of the Week ... .. .. e 41

" Secondary A Public Service Advertismg Campengn ... oo oL 48

Supreme Court Decwions oo S 50

Voter Reagwtration ... ... .. JR 53

Commeraual Cizenship Adventures of the Lolhipop Dragon 00000 60

Ciizenship Decsion Making ..o oo ooy 61

Culture Contact . oot i \\’ .. 62

Equality . ..o 64

Fust Things: Values ..o o oo i 65

Liwng with Me and Others ... .o oo oo ool 66

Communty High School Medical Scholars ©o0 0000000 S 71

. .
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I Elementéyy School Practiiﬁes

Circles of Responsibility
(Grade‘ Levels 4,5, 6) °

\

" Skills Involved
. Art, Speaking and Writing,

Materials Needed
Art matenials, questionnaire

Analysis ‘ (included)”
Subject Areas Time Reqguired
Art, Social Studies 3 Introductory activity
(ciscussion, questionnaire,
- | chart making): one hour

Charting may continue all year

v Objectives )

* {0 z;\ndersiand thé concept of responsibility.

* to accept new responsibilities,

 to compare and contrast different kinds of regponsibilities.
+ {0 make a responsibility chart.

[

N

Directions

Discuss the concept of responsibihty by askng students to
define the term and tell to whom they think they are responsible andn
what ways. .

Distribute the questionnaire for them to fill out.

Have them discuss their responses 10 the questionnaire and
explain how some responsibilities affect thew family hfe, some affect
their school lives, and some affect therr community or friends.

Ask each student to make an mdividual “Circlgs of Responsi
hility Chart™ {see attgched sample) and explain that it will be used for

chart to mark new responsibilities for the entire class. Review them
periodically (e.q., once a month). .

: Have students Keep track of their new responsibilities as the
school year pmgr?sses’.‘!\s each child demonstrates a new responst
bility, he ‘she should write it n the appropnate circle ang explan to the
class what the new responsibihty was and how he” she fuifilled .

Create a hadge v writterrBward 1o beqiven at the end of the
semester for each child who has increased the number of his her
responsiihities.

_

charting new responsihilities. You mey also want to meke one large

b
<
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o

a0

. Do you help with hqusehold chores? if so, which pnes? »

Questionnaire for
Circles of Responsibility y

. * A

Do you clean up afier your pets?

De you go to bed at a reasonable hour?

Do you set aside enough time to do your homework and then stick
10 it? ‘

Do you listen when other people speak, even if you disagree with
them? Why or why not?

- 1 . :
Do yau let your brother or sister alone'when he or she is upset and
wants some privacy? Does he or she do the same. {or you?

Do you pick up cans’or boxes thrown along the road?

Do you obey all the school rules, even those you don't undersiand?

-

Sample ‘
Circles of Responsibiiity Chart

Developer

ohn True

won Jr. High School
Adams County
10998 North Huron

. Narthglenn, Colo. 08234
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ACTION: Practices for Citizenship Education

7

The Citizen Shib
gGrade Levels 1,2, 3)

a0

3

Skills Involved
Comprehension, Analysis,
Evaluation of Value
Statements, Grouping and
Sorting, Speaking and/or
Writing

. Sub)ect Areas
Language Arts, Soczal Studies-

-

Materials Needed
Ship poster on bulletin board,
3x5 cards

~

Time Required
On-going activity that students

do independently with petiodic
class discussions
Ob)ectwes -
.* to understand the concept of cmzeaship
e to anaiyze and evaluate value statements about good vs. bad
citizenship. @
» to develop a personal defmmon of the word “aitizenship™ and
"+ communicate it orally or i writing.

-

Directions .

Make ‘a ship poster like the one on the next page and post it on
the bulletin board.

Write on 3x5 cards five good citizenship behaviors and five bad
citizenship behaviors for children {e.g., a good citizen obeys traffic
signals when crossing the street).

Have children read the cards and choose the ones which
describe good citizenship and place those in the pocket on the Citizen
Ship. The teacher should replace these cards with new good and bad
behaviors from time to time as the actiwity is repeated. Perhaps
describe more complex good and bad citizenship behaviors with each
replacement.

or bad citizenship behaviors for the cards.

A

Engage smdems in brief discussions in which they suggest good |




Words Into Action
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Direchions

Blank,
Cords

7
USA Citien Ship ./

H

|
D&iwfoper
Ms. Rebecca L. Dietrich
Box 131 N
Puman, Pa. 17964 ¥
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ACTION: Practces for Citizenship Education
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Cultural Heritaﬁe Week
" {Grade Levels 1, 2, 3)

N
-

Skills Involved Materials Needed
Research, Speaking and These will vary for each cultural
Writing group as the school vear
progressgs. Volunteer speakers

> often require props

Time Required
Approximately one hour a day
- for five days for each culture

represented; can be repeated
periodically during school year

Subject Areas
Social Studies, Geography,
Anthropology, Art, Music,
Language Arts

Objectives )

e to discover the richness of the mixed heritage among childrenin a
classroom or school.

« to recognize and appreciate the sirnilarities and differences among
the cultures of different.groups of people.

s 1o discover, through wmdividual and group research and
presentations, unique features of various cultural groups {as
reported in a classroom, school, and so on}.

Directions :

Poll students as to their cultural heritage. A chart or map can be
displayed which shows students' names and heritages. Cultural
heritage may be a sensitive topic for some students. Because of this, it
should be stressed that this activity is voluntary. Also, some students
raight need help determining theu heritage.

Tell students that throughout the school year the class will be
putting on cultural heritage weeks honoring all of the hentages
represented inthe class. ‘

Allow the class, as a whole, to chaose the order m which to
highlight the various cultures. {Every chosen culiure will be honored for
a week.) . .

Send a letter to each child’s parents informing them about the
cultural hentage weeks. Ask parents to volunteer time and materials
during the wéek their. child’s heritage 1s being featured.

. The following weekly schedule is suggested to be used for each culture:

Monday: A representative from an embassy, an exchange stu:
dent, or a guest from the country highlighted mght be
asked to speak i0 the class about his/her culture.

Ao

/
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33 ) Words Into Action

Tuesday: A display of art, fabric, books, jewelry, and the like, can

- . be set up. . \

Wednesday: A study of the foods-of the country can be introduced,
and specialists asked to prepare ethnic dishes for lunch.

Thursday: Music and dance can be performed by students aswell as
professionals.

Friday: A fashion show can be held with parents, students, and
teachers serving as models. Clothes can be borrowed
from-homes, local shops, or perhaps a museum.

Follow-up each cultural heritage week by having students
discuss what they have learned about their classmates’ hervitages. Ask
what they learned and what surprised them about the featured culture,

. Developer ‘
.- Adapied from the -
What's Worked Files of the
Home and School Institute
Trinity College
Washington, D.C. 20017
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~ R
* It’s Against the Law
{Grade Levels 4,5, 6) )

\ . ),
- 3
Skills Involved Materials Needed
Speaking, Writing, Hypmheszx List of laws

Formation, Analysis,
Evaluatior, Working

Cooperatively in Small Groups .

Subject Areas *  Time Required

American Law, Government, * Approximately two hours of

Civics, Values Education . . . in-class time
L]

Objectives )

* 10 understand the socal valGe of certain laws.

* to reghze that laws develop in respongse to the changing needs of
cii2ens and thus vary from one gr oup to another and from one
wme to anather.

Directions

Divide the class mto four groups. Each group should be
assigned d three laws from the list on the next page. Ask the groups to
read over the laws and figure out why each might have been passed.
Ask them to consider what conditions in saciety they think might have
led people to enact the law and what conditions today ‘
saciety 10 keep, rescind, or amend the law.

Ask each group to select a qroup repm
reporter v present the group’s ideas to the whole class.

Have each class member write down a rule or law which he “she
must follow at home, inschool, andin the community, andwhich seems
io be a silly one. Ask each student to present his. her rule to the class
and 10 tell why he she thinks 1t is a silly one. A discussion might then
follow which addresses the reasons these rules and laws were enacted
and are enforced. .

and have that

List of Laws
X .

1. In Nicholas County, West Virtima. no clergyman shall tell a funny
story from the pulpit

2 In Compton, Califorma, dancing cheek to cheek s pmhxbued

2 Beanshooters are forbidden by law n Arkansas. Any person found
guilty of using a heanshooter or similar implement shall be guily of
a misdemeanor.




(9

[+2]
\‘”'«.«—
[~

" 4. K is ilegal 1o hunt or shoot camels in Arizona.
5. I} Los Angeles. o customer of a meat market is prohibited by city
ordmance from poking a turkey to see if it is tender.

\\__ﬁffn Springfield, Massachusetts, it is against the law to rnde on the

roof ol your automobile.
7. In Lake Charles, Louisiana; law makes it illegal to let a rain puddle
remain in your front yard for more than twelve hours.
8. In Hanford, California, people may not interfere with children
jumping over waier puddles.
* 9 li is aganst the law in Pueblo, Colorado, to raise or permit a
dandelion to grow within the city himits.
10. In Walden, New York, it is illegal to give a drink of water to anvone
unless you have a permit.
11, Itis aganst the law in linois for a conductor 1o collect fares without
. his hat on. .
12. In Bradford, Connecticut, it's against the law to appear on the
- street unless covered from shoulder to knee.
13. It s agamnst the law 10 slap a man on the back in Georgia. -
14. In Vermont it is illegal to whistle under water.
15. All taxicabs must carry a broom and shovel in the District of
Columbia’ .
16. In Key West, Flonda, turtle racing is prohibited within city limits.
17. In Fort Madison, lowa, law requires the fire department to practice
15 minutes before attending a fire. R
18, 1i’s against the law to gargle in public in Louisiana.
19. Rochester, New York, firemen must wear neckties on dusy.
20. In Kentucky dis ilegal to sleep in a restaurant. :
21. A South Carolina law forbids people to crawl around in public
sewers without a written permit from the authorities.
22. In Rochester, Michigan, anyone bathing in public must first have
his suit inspécied by a police officer.

Developer

John True
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N*ralization Court Ceremony
{Grade Levels 4, 5, 6) -,
~

\_ “ b
- o )

Skills lnvolv&l ) Materials Needed

Q =

World map, crayons or
colored pencils, writing

Writing and Speaking, Analysis
and Evaluation, Decision

‘Making - materials

Time Required
Approximately ten hours of
aneclass and out-of-class time

Subject Areas
Social Studies, Art

-

Objectives
* 10 recognize Amaerica’s ethnic {'hvursxiy and nchness..
* to recognize that U.S. atizenshipy is highly valued and worthy of
“effort and commitment. ‘ . . )
* o recognize the differences ~between citi;z@nship hy burth é;xd
ciizenship by natralizanon.

. * 10 hecome aware of the wudge’s iuncm)n i granting citizenship.

* {0 express pride in communny by welcoming new citizens.

Y

»

Dmecimns
Contact the local Naturalization Court coordinatet to fmd out
from which countries current prospective citizens come. .

Post a wall map of the world, marking on it angins of the soon to-
he naturahzed aliens. A discussion might be ininatedto determme what
an ahenis. -

Invite the Naturalization Court coordinator to theclassroom to
explan pracedures for obtaming Qtizenship and to help the students
decide what role they can play n the n(uumhmtu meeremony they are
to withess, i feasible.

Have the class bramstorm how to “advertise” their communty
as a good place to ve. Students could hist samé@ Vot the henetits of lnang
m ther community. ‘ ' ‘

Create display posters and have students compose letters
contanng personal greetings to new anzens and mviang them to feel
welcome and enjoy the benelits of the commumiy. {Lists of new

“citizens can probably be obtamed from county or aity officers or from

the Naturahzahion Court coordmator )

Arrange to take the class to an actual Naturahzaoon Court
ceremony if at all possible. (Perhaps arvange wath the judge beforehand
to miroduce the class 1o the naturahzaton candhidates ) At the end of
the naturahzation ceremony, the siudents could shake the new
citreens” hands and offer welcome to them

-

ERIC

Aruitoxt provided by Eic:

EY)

EX)



N

Oy

ov

. '

Words Into Achon

‘e

+

Discuss the students’ reactions Yo the ceremony once the class
has returned to the das(‘s;mm Here feelings may be explored about
how the students feel about bemg U.S. C:t:zgns and having the rights
~and respons:bxhnes of citizens.

Have the class write 2 thank-you letter to the judge expressing
. how they felt about the cerem&am teling what they learned.

Developer .

Margaret L. Hughes .
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Responsibility in Kenva and in America
(Grade Levels 4, 5, 6)

——

-~

B

AN

\,
f -

© Anthropology, Sociology, - -

&

Materials Needed
Map of Afnca, case study (on
next page), writing materials

Skills Involved

Problem Solving, Moral
Reasoning, Reading .
Comprehension, Speaking |

Tame qumred
Approxxmately two'to three

Subject Areas
Social Studies, Law,

Worldl Cultures World History .
Ob;ectwes X
* to'recognize value r:cmﬂxc:s xhat msuii from cuhuml or econcmlc
conflicts. A

¥

*to compare and contrast cu?*uzaﬁy determmed value« sybtcmb

LR recognjze possible alternatives for resolvmg a specific confhict.

* to decide upon a reso!utmn for the dilérmma ahci state reasons for. ~

the decision. © ¢

“
- N » . LY

‘w

R
N
. »

Directions

Discuss the’ concep: of res;)ons:bnhty b‘j‘ asking students to . -

sques‘t responsibilities . that parents typual!y have toward their
children w1 our society. .

Locate Kenya on the map ‘of Africa and tead a discussion of how
people often have ghfferent ideas ‘ablout responsibilities of parents

toward their ch:ldren and that these differences may relate to cultural -

»

differences.
Have students re:.earch sorhe differences between Varous

Kenyan cultures and varigus American cultures.

Distribute copies of the case studyon the next page for the class

10 read. ;
Discuss the studenis’ reactions io the father’s d;lemma ancbthe

_way he'sojved it. Have the students describe how they see his conflicts.

ve them do the same for the conflicts faced by the American
ents. :

Have the dass resolve the responsibility conflict and decide
hat should be done with the Kenyan child. Have students lst their
reasons and present them to the class.

Follow-up with research and discussion of American adoption

procedures or differences in attitudes towards the role of females in
various societies and cultures. ’

’ .m da $s hours’

N .
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"

Case Study”™

A young African woman of Kenya died in childbirth leaving her
husband with the responsibility of providing for their child. The father
of the child was, at the age of twenty, the sole support of his parents and
seven younger brothers and sisters. He felt that he was unable to
assume the additional burden of rearing his baby with the care and
attention that she needed. After careful consideration, he decided to
“qgwve” the baby to a white American family lhiving in Kenya.

Although the American family consisted of parents and two
teenage girls, they were happy to care for the child, and the teenagers
ware delighted with their new “sister.” Soon the family came to love the
child and to think of her as a true member of the family.

Now the family is thinking about adopting the baby and bringing
her back with them to the United Staies at the end of seven years.

The family is not sure that they should do this, however, since
the baby's family also loves the child, and a sister of the baby’s iother
has offered to give the child a home. Also, a female baby is considered
valuable by her tribe. When she is older she will help with the crops,
‘hall and chop wood, and bring a “bride’s price” from her future
husband to her poor family.

An addigonal worry to the foster parents is that by taking the
child away to another country, the child will be deprived of knowledge
ahout her native tulture and family.

Case Study Reprinted Developer
with permission of Coapyrighted by

Law in a Free Society )
o 5115 Donglas Fir Dr.
\ Suite |
Calabasas, Cahf. 91302

Law in a Free Socety
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Spotlight of the Week
{Grade Levels 1,2, 3)

\,
>—

Skills lgv«olved Materials Needed
Speaking, Inqmry, Role Playmg \ Art materials

Subject Areas Time Required
Social Studies - Introduction, 15 minutes;
Preparation for spotlighting,

one hour; interview and

C e discussion, one hour

Objechves S ‘
& to recognize mdmdual sxmxlax ities and diffevences. .
o to distinguish-his/her_personality traits from others' personalty
traws.

Directions
This activity i to be ntroduced shortly after school opens n
September.

Introduce the activity by asking students to look around the
classroom at each other. Point out that every person in the class is
ditferent and equally important. Tell the students that everyone in the
class will have an opportunity throughout the school year to be the
most important person in the class for aday. Explain that although only
one person will bie spotlighted per week, all students will have a role in
preparing for that day, .

_Have the studénts create press badges, microphones, and so
on, and set up a padium. Have them list the questions tobe used for the
mterviews

Help select reporters who will do the spothghting.

Have the reporters mterview the spothghted person about
huis/ her Tamily life, customs or traditions, foods, pets, or bkes and
chshkes.

Have the entire class talk about what they have lmrm’d at the
end of each interview.

Follow up by having the class choose a community person they
would Tke to find out more about. Arrange an wterview with that
person.

Developer

Edna Genise Lewas

1623 Linda Drive .

West Chester, Pa. 19380 \
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Interviewing, Composition

k-3

* to recognize the need for laws.
* to realize that laws can’be changed.
s 1o foresee 'what. laws may change in the future and how theiwr
L . change might affect students personally.
* to wwvestigate the origin of some laws. .
. ® to become aware that laws often reflect the social ¢limate and as
-« that climate changes, laws often change.
. N 4 .
Directions N *

Ask students to define what they think alawis and how they feel
about obeying\laws. If students are not sure*of what a law 15, cite
examples. Inquire whether students think the laws they obey today are
the same laws that existed 50 or 60 vears ago, and ask them to explan
ther answers. .

Have students discuss with their parents and/or other older
relatives laws which the adults followed as teenagers but which no
longer exist or have been changed. One example could be the lowering
of the voting age from 21 to 18 .

opportunity to cie a nonexistent or changed law and why the law has
changed. Discuss what events may have led up to the changing of each
law cited. After discusgion, ask students to wnite a compastion
speculating on changes m the law for the next 50 years.

Developen, ™
‘ \ John Tru:\\
v Huron Jr. High School
Adams County

10990 North Huron
Northglenn, Colo. 80234

Subject Ateas Time Required
‘ Civicsil.aw, History Two 50-minute class periods
Objectives N . \

Have the class form a discussion cwrcle and qve each student an

s
<

a ™
Changing Laws . A
{Grade Levels 7, 8, 9) )
K - .
{r"-— N
Skills Involved . Materials Needed
Discussion, Inquiry, Valuing, . No special materials needed

4
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“Citizen Advisory Councils
{Grade Levels 10, 11, 12)

K

V"

Skills Involved, Materials Needed
Critical Thinking, Values Copies of newspaper artigle on
Anabsis, Decision Making, next page, copies of school

Role Playing. philosophy
Subject Arecas i Time Requireds
Sociology, History, Two to three 50-minute
* Government class periods
Objectives‘ )
* 1o describe and define the role and tasks of a citizen advisory
council.

* to identify poss:ble participants and their respective reasons for
jeining a citizen advisory council.
* o recognize a school's needs and set goals to meet those needs.

Directions

Discuss the concept of a formal education.

Ask students to consider what they believe 1o be the goal of a
formal education. Record the answers on the chalkboard.

Discuss which goals the class believes o be the “right” ones and
why. Discuss the role the public can play in deciding what goals are
chosen by schools. Have the class hypothesize kir;:ds of community
persons that should be involved in drafting such goals.

Disiboute (.()DIQS of\the newspaper article reprinted on the next

page.
. Hae students read it amd discuss the purpose of the citizen
advisoryfouncil in Los Angeles. Ask them to decide if such an advisory
council Would work in their community. '

Divide the class into 4 or 5 groups, each representing different
groups {community, parent, teacher, and the hke) that mught sit on a
citizen adwisory council for the school district. Ask each group to set
and hst goals for the district, as that group would see them.  «

Gwe each aroup a copy of the school philosophy  Let them
rewnte it and reevaluate the goals they've already written in terms of
the new philosophy

Have a representative of each group report an the philosophy.,
goals, and group processes mvolved in the exeroise.

Follow up by having the class decide upon and wnite a common
school x)hllngf\phy and common school goals. Have them wnie a letter
to the principal O select representatives o go in parson to let him‘her
know their opinions,

A

-
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“Public to Be Gi\ven Role in Deciding City Schools’ Goals”

Should the cty schools teach your child “saleable skills,
uﬁderstan\.ings and attitud\.s that make the worker . | . a productive
participant in economie hfe™ .

Or should they concentrate on developing “a #ull array of
thinking and problem:-solving skills™ exercised by independent minds
and seli-directed indwiduals?

Or should the schools try to do bo'h"’

Starting shortly, cifizen advisory councils ai each of the
district’'s 626 schools will try, under the disirict’s plan, to marshal
community interest in decudmg what publiceducation should comprise
in today’s world.

The pracess wll be repeated en masse throughout the county
and state n the commg weeks as one of the first endeavors of s kind in
the nation.

The lay publc will be asked to chart educational goals of the
future as part of a statewnde plan promulgated by the” Legislature.

If the pubhc s cissanished with education and wanis change, as
the thinking goes, then it first must decide what the schoals should be
dong. i

Goal setting 1s considered the first step toward holding the
schaols accountable for their performance in educating children.

What happens then depends on many factors, ncluding
whether schools are walling to adapt thew actions to the adopted goals.

Is the program unveahstic? .

Possibly, but the project leader thanks the plan *’ ‘the only way
out of the chaos we are n.” . A

“If its a dream.” he said, “it had better become areahity. People
see oo many meonsistencies  and  arrelevaficies i educanion,
Education, tke a lot of other mstingtions, 15 trouble ™

“The concepi of pubhe education s worih saving but schools

st be reformed. They have got to become more personahized and

mndividualized, and people must come o wvl responstble tor the
*+decisions now made for them by msttunons.”

“H the effort produces nothing more than partml removal of the

wall that often exists between schools and parents.” he said, it would
be o maor accomphshiment.
. %he qoals coordimator for the Los Angeles distaict sad, Ul the
distrnict’s goals are to reflect the desires of the total commumtyat s
mmperative that large numbers of those served by the schools
parents, community representatives, students (at the secondary level)
and others  be invalved in the gnal setting process.”™

Excerpted from the Los Angeles Developer
Times, January 15, 1973 Lopynghted by \
Reprinted with permssion of Law n a Free Socety ‘
Law In a Free Socety 2 5115 Douglas Fir Dr., Sue |
) Calabasas, Cohi. 91302
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Ignorance Is No Excuse
{Grade Levels 7, 8, 9)

™

Y

Skills Involved _ Materials Needed
Inquiry, Diseussion, Analysis ~ No special materials needed

Subject Areas 7 \ '  Time Required
Civics, Law, History

Objectives e

® {0 determine which laws directly affect students’ lives.
® to recogrize the impact of laws on everyday hfe.
* to analyze the purpose of public safety laws.

Directions .
This activity focuses on creating an awareness of the need for laws in
our society. »

Write the following statement on the board and ask students to
discuss its meaning: “lgnorance of the law is no excuse.” The
discussion should focus on making students aware of the need for laws.

Dtide the class into two groups: those students who walk to
school and thos€who nde. Have each group list laws devised to protect

* them during their trips to and from school.

Have the class discuss the importance to their lives of the laws
on the hsts. A similar exercise can be done using scheol rules rather
than laws. In this axercise, focus on the similarities and differences
between school rules and laws. Discuss, for example, what happens
when rules or laws are disobeyed.

Developer

» John True
Huron Jr. High School
Adams County
10990 North Huron
Northglenn, Colo. 80234
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The Message: of the Media .

‘the most important stores.

) (Grade Levels 10, 11, 12)  °

\__ .

. . : \ N
Skills Involved Matexia¥s Needed
Critical Reading, Aralysis, Newspapets: journals or
hquiry M magazinds
Subject Areas - . Time | equired .
Government, Journalism, Law, Two or thrgé 50-minute
Histoty - : periods

»
an

Objectives X
o to discriminate between fact and opinion.
* to recognize the point of view taken by specifit media.
* to compare and contrast media coverage of ap event ot issue.
* to recognize the way media can influence the ofitcome of anissue.

Directions ~
. Discuss what sections and in what order students read the
newspaper or ragazines. List which sections are read most. Pomt out
to the class that these are known as “primé spaces” and are used for
Have students read newspaper Of magazine articles that
describe a chrrent issue (not editorials or Op-Ed columns). Ask the
students to identify in writing those statements that seem to be facts

and those that seem to be opinions ot mferences. . N

Have the students compare and contrast their analyses of the
stories with the way each newspaper or magazine treated the story.
Ask them to consider the page the article appeared on, its placement
on the page, whether pictures were used, and whether it was set off by
headlines. Ask how this treatment affected their reaction to the/r)'
1ssue. ‘

Follow-up by having students discuss their attitudes toward the
press and the subtke way the press can influence readers. Divide
students into four sections and assign each a contemporary news event
or wsue. Ask each to prepare a 60 second news report aimed at sway-
mg as well as informing the publc. If possible, tape the reports and
discuss the ways in which the student reports atterapted to bias the
public. Have students distinguish between the facts and opinions in
zach report. ~ -

Developer .
Institute for Political and Legal Education
Educational Improvement Center, South
207 Delsea Drive, RD. 4, Sewell, N.J. 08080

-/

19



48 ) Words lato Achon

e — . —

A Public Service Advertising Campaign
. {Grade Levels 7, 8, 9)

— ~

Skills Involved Materials Needed

Deaision Making, Art, \ Art materials, magazines
Analysis, Evalqation, Research, . N
Speaking and Whitin
peaking riting . .
Subject Areas . Time Required
Civics, Art, History, Enghsh, Research for campaign: two to
| Speech Y, three 50-minute periods.
\‘! Create campaign materials:
two to three periods
Objectives

* to nveshgate and use advertising straiegies.

® toinvestigate the power of advertising to change people’s attitudes
and behavior.

® to plan and execute a public service advertising campaign.

® to develop graphic and written material for a public service
advertising campgign. o

Directions

Discuss public service advertising, both its uses and abuses.

Have students collect examples of such advertising in
newspapers and magazines. Post the examples on the bulletin board
for study.

Have students select a topic they believe is important to the
school community (e.g., graffiti, neighborhood crume).

Have students collect as many facts as possible about the topic, .
either in small groups or as indidual assignments’ - ,

Have students decide upon a position they wish to take on a
topic. Have themn write an outline of what they wish to accomphsh with

* regard to thewr position and the message they want 1o get across. -

Have students propose alternative public service advertising
strategies for getting their message across (e.g.. leailets, displays,
‘contests, newspaper ads). Students may want to research the relative
effectiveness of these strategies before chaosing which ones to use.

Create a public service advertising Campaign using professional
techmques such as creating slogans and designing visuals (bumper
stickers, posters, pamphlets, fiyers, ads, and the hke) io be distributed
in schoel and posted on bulletn boards. n community store windows,
on arket bulletin boards and printed in areq newspapers.

N { . J
Q =
ol
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: Follow-up after the campaign has run for a month by having )
students determine if it has succeeded. Have a discussion focusingon .
the resuhs,,of the campaign and what was learned during the -
experience. Consider which techniques worked best and think ol
suggestidps for better approaches.

Developer
’ ? John True
Huron Jr. High School
. . Adams County
10990 North Huron
Northglenn, Colo. 80234
. > ]
¢
L3
&
- A ?-
X ! '
1]
%
~ {;’
\) 3
Q A ‘t ‘ —~ j

‘ EREIR ‘3{} j‘ -




50 Words\ Into Action

Supreme Court Decisions

~

® to recognize that laws are made 1o protect people.
* to develop analytical thinking and judaing skills,
® to developdecision‘making skills.

Directions
This lesson could be used following a lesson on the U.S. court systern’
and the Supreme Court. ' . ’

Distribute court cases and copies of the worksheet shown on
the next two pages. Divide the class nto four groups. The class will
spend two class periods reviewing the cases and filling out the
worksheets.

Ask each group to seléct a group reporter. The reporter will
present each group's decisions and describe some of the thinking that
went into {hat decision. After the presentations tell the class the
decisions* made by the real judges and have the class discuss these
decisions.

Compare student decisions to the actual decisions in light of
their similarities and differences. Have students hyrothesizeabout the
thinkmg that resulted in the yudges’ decisions. yﬁ .

Supreme Court Cases
(-
Case Number I
In West Virginia. several children were expelled from public
schools for refusing to salute the flag. These children were members of
a religous sect called Jehovah's Witnesses. The Witnesses maintain

) (Grade Levels 7, 8,/9)
F -
Skills Involved Materials Needed
Analysis, Decision Making, Copies of sample cases and
Problem Solving, Critical . i worksheets
Thinking, Valuing, Working in
Small\Groups
\ -
Subject Areas Time Required
History, Law, Civics, Four 50-minute class periods
Government ‘ :
Objectives

v

- *The actual dedisions were as follows Case number 1 yes, Case nurnbes 2 ves. Case number 3 nee
O
ERIC oy
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N
that saluting the flag viclates a Bibhical injunction in which they strongly.
believe: “Thou shalt not make unto thee any graven image; . . . Thou
shalt not bow down thyself to them nor serve them.” To the Wiinesses,

the salute 1s a form of bowing down to an image. “

Question: Do y&x helieve that the religious ‘righis of these
children were violated?

+

Case Number 2

In Virginia, people were requirad to pay a $1.50 tax in order to
vote h state and local elections. Mrs. Gladys Berry, atong with several
other people, refused to pay the tax. They claimed that the tax
interfered with the right to vote and also discriminated against classes
of persons otherwise qualified 1o vote, especially the poor. The state of
Virginia argued that the states have the power to estabiish certain
voting qualifications and that applying the tax insured that the voter
was reasonably inielligent and responsible.

N N . ’
Question: Do you feel that the required voting tax violated the
rights of the people?

Case Number 3:

San Francisco, like many American cities, has laws requiring
that buildings be safe and sanitary places to live. The city hu‘*s people
to mspect the buildings for violations of the law.

A San Francisco bu:ldmg inspector came to Roland Camara’s
house. Because the city inspecior did not have a search warrant,
Camara would not let him in. The inspector left. Later he returned
again without a warrant. Again Camara refused tolet him in. The police
then arrested Camara. He was charged with breaking a San Francisco
law that required a building owné&r {0 admit a housing inspector without
a warrant. California state couris found Camara guilty.

Camara appealed to the U.S. Supreme Court. He claimed that
his Fourth Amendment rights had been violated. He argued that his
home g"ould be searched only with a legal warrant. In order to get a
warrant, the inspector had to show a judge good teason to search.

The city of San Francisco replied that it wanted all buildings to
be safe. To see that they were safe, each had to be inspected. It would
be an expensive and time-consuming process for an inspector to get a
warrant for every building he wished to mspect.

Question: Should a building inspector be able to inspect a house
without a warrant?

R %
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Worksheet for
“Supreme Court Decisions”

i
Group Members: .

Case Number __ Number VotingYes . Number VotingNo___
Explanation of the reasons for the way the group members voted:

Mdjcriry Opinion

Concurring Opimon

Dissenting Opinion .

Developer

Vicky Trampe -
Ceniral Jr. High School

200 5. W. 4th Street v
forest Lake, Minn. 55025
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Voter Registration*

{Grade Leveis 10, 11, 12)

N AP

4 2 )
* Skills Involved - Materials Needed
. Writing, Interviewnng, . Voter, registration forms,

5 | Research, Analysis of - . . change of address post can
Information, Chart Making, * ‘ .
Interpretation, Hypothesis ’

Testing
Sub;ect Areas > 24 Time Required
American Government, Civics, Discussion and simulation: two
Political Science, Geography, to three 50-mipute class
Mathematics . periods; Canvassing actvity
preparation: one class perod:
. . Actual canvassing: one or two
. " » hours; Analysis: two to three
’ . class periods.
Objectives - )

* to help register voters in a local community.
* {o determine some characteristics of local community residents.
» to develop and carry out a voter registration sirategy and
. . recognize the procedures and qualifications involved in vc:tmg
within a particular commf‘miy or state. .
» to be able to fill out a voter registration form. .
» to interpret and extrapolate informaban about mdividual voters in
order to develop a voter profile for a newhborhood.
Ve
Directions -~
) Introduce the concept of voting in a deynocracy by asking the
class to consider the procedufe§ involved and the importance of the
freedom to vote. .
° < Discuss your state’s or local community’s qualifications for
voting and the principal methods of voter registration in your local
commumty
o Describe the riotion of voter registration and explam how to use
voter registration forms. Discuss community \canvassing techmques
and try a few simulations in class. "

N

-

a

. AS

*Ypter registrabion by mail w not practiced moall states Theretore, we advie that the tea her
mveshgate whether this achwity can be done

Q - - =
. R s : . ‘- - -
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Have the class research a neighborhood with. low voter
registration and develop a straiegy to rvegister voters in that
neighborhood. A

[nform your County Office of Voter Registration that you plan o
to canvass neighborhood citizens and help register them to ¥ote.

/

QObtain the necessary forms frem this office. N

. Have the class prepare a canvassing sheet torecord :morféwanon ‘

concernmg the numbe*s of potential voters and ‘their pohitical desires.

- Then have the class canvass in ‘\‘he selected nenghborhood and fxl! in the

voter registration forms. -+
Have students analyze the canvassn‘:g information and develop

a prof:le of the type of people regxstered before asking the class to

pro;ect the type of elected officials the communruty will-prefer.

+ Mail the completed forms to the Cpunty Voter Registration
Office. If & election time is near, test the h\Ipo*heses by analyzing the
votexs choices. . %

! Developer

James A:*Federici

3433-C South Broad Street
Trenton, N.J. 08610

*

&

~

..,7

5 ad

w
-

¢
o



A N ) N ,

»

ACTION: Practices for Cinizenship Education
- ;

You Are the Judge: A Moral Dilemma
{Grade Levels 10, 11 12)

\
(/

AN
Skills Involved Materials Needed
Values Analysis, Critical Copies of the court™case study
Thinking, Moral Reasoning, printed on the following pages

Decision Making, Working in
Small Groups, Speaking and

Whiting '
. .
Subject Areas . Time Required
Chuics, Histery, Government, Three to five 50-minute class
Social Studies, Values periods.
Educauon ) )
" Objectives \ o

* to understarid what a moral dilemma is. ‘
to compare and contrast factual content of cougt testimony. .
to analyze facts and testimony.
10 weigh altérnatives and come to a decision.
to communicate opinions and decisions verbally and m witing.
* 1o reevaluate one’s decision! 1
to become aware of other value orientations.
to recogruze the urmversality of moral dilemmas.
Directions. ' \ \
< Explain what a moral dilernma s and have the students desenbe
ones they tace evew day. Once the concept 1s understood, distribute
copies of the case study printed on the following pages and ask the
students to read it.

Divide the-tlass into groups of three. Each group will constitute
a court of judges. One student from each court should be Presiding
Judge. This 'student will also be spokesperson for the court and be

- & o 0 0w e

1

- responsible for wnting the opinion

- Have each group of judges discuss the case, reviewing the facts
and the test testimony presented at the trial. -
Some sugaested que{arxnm siud?nts might consider m reac hmq thewr
verdict are: '

s Does a person have a nght to kill n self defense? .

~ » Does a person have a night to kill n order to escape from a

~ - government which denies him or her freedom to leave the country?

+ Is the evidence presented i this case sufficient #a-' find the
defendant (Werner Weinhold) guilty?

AL

iy
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* if the defendant 15 quilty, then what would be « just punizxhment for
the crime?
* li ihe defendant is not guilty, then what protection, if any, should he

he gwen following his release? .

" When each court has reached o decision, have the Presiding
Judge write a short obpinion 6r statement that explains what the court
decided. The opinion should also briefly explain why the court reached
its decision. -

‘If all three 3udges agree on the verdict and the reasons forit, the
Court should write on® opmion. If one of the judges disagrees, two
opintons should be written, cne a majority opinion and the other a
MINOTHY opian,

Have cach court present the opmion(s) to the class: Have
students compare the decisions and discuss the reasons that each

court gave. . .

When students have completed ther discu\ssit}n, tell them the
decision made by the West German court m’the case of Werner
Weinhald. Compare thew decisions and reasons with those of the West
German judges. Ve X

Follow-up by having students investigate and distusspolitically
repressive regimes in the world, or the work of the Human Righis

Commissu‘}r/rvstablished by the United Nations to consider cases of
‘violation of the Unmgersal Declaration of Human Rights {copies obtain /

able from the Ul Nations Associaton of ihe United States of
America, 300 £ 42nd Street, New York, NY. 10017).

. What iiappen#d on the Night of
. - December 9th?
) . The Fuacts i the Case

Werner Wembhald was a 27 year old private in the East German
Army. He was unhappy because the government under which he ved
denied i freedoms he thought he ought to have as a human bena.
Werner was especially angry because he and most other Bast Germans

are not ollowed to leave ther countrys even to visit relabives i West
Germany. Therefore, Werner shpped away from his umit, which was

stationed wm Dresden, takmyg a submachine gqun wath him, He stole o
venes of cars and used them to make s way to the border botweoh
East and West Germany. For three mights Werner hid ina barnin the
waooded, hilly region of Thurmaen. Then, sulbwearmag bas army umiormss,
he degded 1o Hry to escape actoss the most heavily quarded fronticer n
all Europe. Along “the death staps,” or the ronner, are barbed wire
entanglements with stnps of ploughed up land, watchtowers, and
minefields. The staps are patrolled by dogs and by armed quards who

are on 24 hour aleri. The quards have orders to prevent angone man,

)
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woman, or child - -from leaving East Germany. [f necessary, the patrols
are “to use force of arms” and “shoot o kil.” >

Palana
HBavin o

Nothorlands \ ®
P othorland Germany . Fast
- Germany
\ : Drasdoen
ol ~Essen I hunngen > L -
5) ' atdad Region 77
‘éﬂ“l\ -

) . N Austna
& Swatzattand

Luckier than most people who have tried to cross the frontier,
Werner did manage to escape. He then hitch hiked across West
Germany to the home of some relatives. It was there that h2 later was
arrested on charges brought by the East German government. Two
border guards, Klaus Seidel and Juergen Lange, had been found shot in
their backs. Neither had fired his weapon.

Although the East German government demanded that
Werner be returned to stand trial in his homeland, the West German
govermment vefused to gwe him up or extradite him. That refusal
infuriated the East Germans. They even offered a reward of 100,000
marks ($4!,860) to anyone who could capture and return Werner to
thern. No one was able to do so, however, because Werner Weinhold

in the city of Essen. The charge? Murder.

* .

What Werner Weinhold Said in His Defense ‘

As Twas fleeing across the heavily guarded border, I came under
automatic weapons fire In self defense T spun around and emptied o
chip of submac hine gun fire in the direction from which the hrst shots
came. | am very sotry if L killed the two guards. Twash all those who want
to leave East Germany could be allowed to do so. Then such thngs
would not happen.

Whai the East Getman Government Did

The East German government sent copies of what they said was
“documentary evidence” in the case. That government did not send

was taken into custody by the West Germans. He was brought to inal ‘
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the bullets recovered from the bodies of the border guards, however.
Nor cdd 1t ali ow winesses to travel to the court in Essen, West
G{*rmany to testity in the case.

. What the West German Prmv& utor Did

The West German prosecutor dscapted the evidence from the
East Germans as factual. He asked that Werner Weinhold be found
gunhy and given a jaill sentence of 10 and a half years. {In West
Germany, the maximum penalty for unpremeditated funplanned]
murder s 15 years. Life imprisoament is a penalty for only one crime
premeditated [or planned] murder. The death penalty is noy allowed,
no matter what the crime.)

Now You, the Judge, Must Decide”

Nowa that alt of the testimony n the case hag heen given, you,
one of the three yudges, must decde. In the West German cour {s, Cases
are heard by judges and decided by them much as they are n ‘he
United States Supreme Court. Somenmes “professional” jurors or
persons . spedially tramed i law do hear cases there, but West
Germany does not have a jury system like ours. No “amateurs”™ or
persons untramed i law and selected at random ever sit in judgment.

»

Court s Decisior

On December 3, 1976, the West Germqn H!Qh (,mm acqmtt?d
Werner Wemhold of the murder of two border guards. The Court ruled
that conclusive enidence had not been provided that the bullets from
Wemhold's gun had killed the guards. Thos? bullets might have come
from shots fired by other guards attempting to stop Wemhold The
Court went on to say that “it regretted that two people had died” of
what it called “pohitical reahnes.” Speaking for the Court, the judge saud
that the East Germans had turned the border areas into a “fortress hke
killing zone,” and that the orders by East German authorities 1o “shoot
to kill” peopke trymg to escape were “just as illegal as the coercion used
to keep East Germans framegomng where they hiked by other means.”

Fast German reaction to the acquattal was anmwechate The
official news agency called it se andalous, shocking, and anygse artiage of

jushice,
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America’s Prisons
{Grade Levels 10, 11, 12)
- ‘ {
. R

Skills Involved

Decision Making, Role Playing,
Observation, Chart and Graph
Interpretation, Evaluation,
Inference Making .~ )

Matenals
A cordplete unit costs $59.95

and includes 5 wall posters, 30°

photo study prints, a cassette

duplicating masters

>

Summary \ .

America’s Prisons is a miuliimedia unit intended to present an
objec@% overview of some rZ}h‘xies f prison hie. Using wisual and
audio materials, students becgme involyed m observation and decision
making as thev explore American prisons and those who endure
them guards, inmates, and bdministrators. ,

4 -1
Publisher
Correctional Service of Minnesota

® +1427 Washington Avenue, South
~ Minneapolis, Minn. 55454
Yy
’ * d h ‘j ~
: . AN
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Citizenghip Adventures of
. re Lollipop Dragon
SN (Grade Levels K, 1, 2, 3)

~

Y

Skills Involved
Decision Q’Iaking The complete series of six

filmstrips with records or

* X cassettes and a teacher’s guide
' - - costs $105. Filmstrips and
) . records Or cassettes can also
. : be bought one lesson at a time
. »
Summary

Citizenship Adventures of the Lollipop Dragon is a series of six
sound filmstrips. Each filmsirip has a stop frame to engcourage viewer
participation. The stop frame usually comes at a crisis pointrhalfway
through the story. The goal of this series is 1o helpprepare students,
mtellectually and emotionally, for the task. of being a good citizen.

~
»

Pubhisher
| Society for Visual Education, Inc.

AN .
\

1345 Diversey Parkway
Chicago, Il 60614
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Citizenship Decision-Making

Y

Citizenship Dec ision-Making contains many flexible lessons
which eover various §ub3 act areas centered around the decision-
making process. They are described 1 n easy-to-follew formats, and
each is designed to be carried out in 30 to 40 minute class periods. The
teachers may choose which practices they want to use and may adapt
the lessons to meet the needs of their classes’ grade levels and abilities.
The lessons should be taught sequentiallyand are categorized into four
units: Decisions and You (10 lessons to increase awareness of the need
for decision making), Making Decisions (6 lessons to develop decision:
making skills); Judgmg.bec:sxons (5 lessons to help strengihen?the
ability to make }udgmenm) and Influencing Decisions (4 lessons to help
develop skills associated with influencing decisions). .

R

»
o

W,
- Publisher .
+ Addison Wesley Publishing Co.
1843 Hicks Road
g R()lhng Meadows, I &008
{ *

N

. {(Grade Levels 4, 5, 6,7, 8,9)

Slalls Involved P Materials

Decision Making, Judging, | The teacher’s text contains the

Valuing, Problem Solving, activities and needed materials

Reading, Writing, and ‘ and cogts $9.60

Speaking . . v
* <

» Summary
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»
Culture Contact -~
{Grade Levels 7, 8, 9).

~

G

. Decision Making, Valuing

2

Skills Involved : Materials
Problern Solving, Role Playing,
{game and manual) costs
. _ . approximately $35

5, . AN

Summary .
» In Culture Contact students are grouped into two very different
societies that establish trade contact. Through this trading, the
members of each society get a chance to experience how social
structure aperates, how government works, how language barriers can
affect relationships, and how com canon s estabhished. The
outcome depends entirely on the players’ actions. The game requires a

willingness on the part,of the s}(dems to assume precise roles n

experiencing possible interculiural problems and exploring solutions.

Publisher.
Abt Associates, Inc.
55 Wheeler St.
‘ \ ) Cambridge, Mass. 02138

This simulation package -
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Delegate
{Grade Levels 8, 9, 10, 11, 12)

&

N
>

Skills Involved Materials
Role Playing, Decision Making, ~ The unit simulation, package

Interaction, Evaluation, @ i
Whiting : \ .

Summary

Delegare s a simulation actvity in which students assume the
roles of delegates at a national political party convention. The class s
divided into five groups: radical, liberal, rooderate, conservative, and
reactionary. The groups try to seitle problems concerning contested
delegations, to wrte the party’s platform, and to select the presidential
and wice presidential cancidates. Major party platform issues are
provided .{or consideration f{e.g., taxation, welfare Yeform, race

relations, prison reform). Students evahiate the convention systemin a

debnefmg session and ‘make suggesnons for improvement.

Publisher

Interact

Box 262 «
Lakeside, Calif. 92040

”
.y

Problem Solving, Grdup . . 15 $14

A
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Equality
{Grade Levels 5, 6,3, 8)

. | /
4 4 R
Skills Involved Materials .
Role Playing, Reading, Problem The unit simulation package
Solving, Decision Making, . - costs $14

Writing, Group Interaction,
Evaluation
Summary " ' . '*'{

Equalty is a simulation activity in which students role play a

slave society of “Uglies” on an imaginary planet and record their

experienc es i a journal. They discover how béing owned affects their
mdxvxdug! nex sonalities. Then‘thama;or art of the activity begins, and
students becormD citizens of an imagmary city called Independence.
Their ethnic heritage is determined by drawing identity tags which
contain role information {e.g., age, color, education, occupation).
Once placed in one of Independence’s six neighborhoods, whichrange
from city ghettos to rich suburban estates, they role play certain
mcidents involving tension hetween minority groups. Students acquare
selfimage pomts during their interactions and may lose soma. as
determined by Fate Cards. The basic cnsis they must handle involves
school integration. A final debriefing session gives children the chance
to talk abourt thew attitudes and feelings toward racial problems and to
evaluate the sunulation as a learning strateay.

' Publisher “
Interact
ﬁ?“ Box 262
[Lakeside, Calf. 92040
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First Things: Values
{Grade Levels K, 1, 2, 3)

&

\
{

Skills Involved -

Materials

Moral Reasoning, Valuing,
Role Playing

The series consists of five
individually boxed uniis each

record) filmsinips. The costis
approximaiely $25 per unit
N .
. ’ . . LN
Summary
In First Things: Values, each unit contans a moral topic
important to primary schoolage children, and for each topic two
dileramas are presented. The firsi dilermma offers students a number of
possxbie solutions which they may consider along with their own. The
second dilemma offers no solutions in order to encourage ‘children to
make and then support their own soluticms Classroom activities
offerad include filmstrip viewing, discussion,- role playing. The
teacher's. guide provides a short explanatign of Lawz\ence P\oniberg s
stages of moral reasoning, a script of the(&xlmsmp narration, .sample
questions, and a bibliography. N\
é G

\ Publisher,
- Gudan e > Associates
\ Pleasam"wilie, N.Y. 10570

- with two sound {(cassette or.

AN
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Living with Me and Others |
{Grade Levels K through 6)
- J
4 T
Skills Involved ’ Materials

Valuing, Discussion, Judging,
Inquiry. D(’Ubl\)n Making

" One teacher’s kit for each of
the six levels (Levels A
through F) contains, the

lessons and needed materials

. for each unit, Each costs

’ ’ " 83995

7 < N

Summary e

. Liwmng unth Me and Others is a series of character eduwh@n
lessons presented in a series of teacher auides deswgned to help develop
children’s mdividual value sustems. The suggested teaching activities
include story telling, chscussion, role playing, singing, and so onp..The
methodology recommended involves the children in recognizing
problems n their daily lives, classifying what they find, choosmg
behavior aliernatives, weighing the consequences of possible choices,
and proceeding with the most satisfying action. Self-ciscovery is the
key to their research into valuing. Children are free-to make their own
decisions. Unit topics for grades K through 3 include honesty;
generosity, and justice, while topics for gr ades 4 through 6 include
convictions, courage, and tolerance.

B

Publster

Thomas Jefferson Research Center
1143 North Lake Avenue
Pasadena, Calf. 91104 .
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(- Skills in Citizen Action: h
An English-Social Studies -

R Program for Secondary Schools
9 . {Grade Levels 11 and 12) )
e )\

Skills Involved
Valuing, Writing, Speaking,
Research and Analysis,

The text is approxmately
$375

Maternials ‘

Decision Making, Judging

BN

~
+

Summary
Skills ‘m ~Citizen A( tion 1s a book for educators which offers an
overview of many diverse approaches toward establishing a ciizenship
education curnculum in conventional secondary school environments.
It 1s not a™prepackaged” curriculum nor does it advocate one speaific
. teaching strategy. It does delineate what a ciizenship educanon
curnculum should include and how to go about incorporatingsuch a
(wri\ ulum m the school. Within the flexible parameters of this
urr;xc ulum outhne, teachers are required to act in a vanety of roles
{e.q., facilitator, coordinator, advisor. teacher).: Skident ac ixvmes
includd: commumty acthion projects and analysis and production of |
média presentations related to pubhc concerns.

.
-

RAN. A . Publsher
. y National Textbook Company
o R 5 8259 Niles Center Road
. ) . ) *Skoke, Bl 60076
) A
-5
€34

. "
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68 - Waords Into, Action
4 * _ =~
N Sl h" o C
~ Voices for Justice $
L {Grade Levels 10, 11, 12) .
S _ Z
( 1 ‘ . ‘
Skills lnvolved Materials
Decision Making, Rale Playing, The student text and teacher’s
Valung ©~ guide are each under $3
Sammary . i

Eight case studies range from state commission hearings:to
federal "executive, legislative, and judicial hearings. Each case study
calls for discussion of the issues and reguires participation in decision
aneking through role playing. Students learn to identify and describe
confhets of interest and values, toresearch information needed to solve
a problem, to forecast and dvaluate the consequences of choices, and
o’ practice a vanety of democratic procedures m  handling
disagreements. A teacher’s guide outlines an eight-step process.

\‘ ]
Publisher
Ginn and Co.
¢ Lexington, Mass. 02173
- 3
?
‘ ' Rl

LR

o



L4

TV. Community-Related Practices

Art Class Aides

Y

Community Charactenistics

3

Although strictly speaking, this actmity s not a community

program, we are summarizing it this way because i 1s not a single

lesson or activity. Rather, 1t is one that can be used in many subject
areas.and can be incorporated into many aspects of a school program.

Student Participants
There are no formal requirements for participation. The actwty
15 suggested for c_b:ia‘?\ in 4th, 5th, and 6th grades. .

S

Sumimary : .
Student aides {peers and older students) assist teachers in the
art classes of younger studenis. Aides help set up art interest areas
{e.g.. clay, paint, puppetry) and then assist the younger childrenn their
choice of materials, size of working groups, organization of work
spaces, and so on. This activity can be carried out navariety of subject
areas where the teacher may relinquish some authority to. students

who are able to mitiate and carry out some teaching responsibilines.
s '

.

Outcomes
Students who become art class aides can strengthen thewr

leadership skills and. through responsible acthon, increase ther sense

of self esteern. They begn to develop an awareness of what it takes to
teach others. They also ncrease their communication skitls by working
with younger children. The younger students benefit from the mterest
of the class aides who often motivate them to be more self rebant and to

be more eager to participate in art class.

Contact
Carole A Bowker, ATR.
115 Dixhoro Road
\ Ann Arbor, Mich. 48105
\ {313) 994 6034
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70 Waords Into Achon
4 . ™
Consumer Action SerVice
\ ) J
7 R

Community Characteristics:
This program has been successiul n o vanery ot urban and
suburban neighborhoods i the St. Paud Minneapols area.

Participants L
All semor high students in the St. Paul Pubhic School District are

chaible. Presently, 230 youth belong to Students S{:z ving Students, the

organization through which the Consumer Action Service functions.

mmary -
The Consumer Action Seryice grew out of a course in the St
Paul Open Schyol. Today 1 mvolves many of the students participating
ut the Students Serving Siudents Programwhich draws 10th, 11th, and .
" 12th graders trom eght arga high schools. Student participants have
developed and produced a Student Survival Handbook which has 88
pages of mtormation designed to help teenage consumers buy a car,
find - pregnancy  testing. learn about thewr legal nighis and
responsibihiies: ond the hke. The Consumer Action Service also
sponsors a Career Day, the last of which was made nto a local
television special where 30 community resource people explained such #
professions as (‘m‘pemry\dam provessing, and funeral direction to 150
students. Constmer Action Service also publishes Open Action, a
newsletter for studenis and community members which reporis the
orgarzation’s achvities, hsts job openings for adolese ents, and offers
health adwice. *

Outcomes
Dealing with consumer complamts gives parheipants n the
Consumier Action Service pracuical expenence to help them develop
stherr problem solving, communication and  decision making  skills.
Ihty can learn more about the aights and responsibilities of the
consumer I our society and hmn + understond the practical side of
canstmer e such as how o hup A ear.rent an apartinent or vehinn
detec ve merchandise. The Consumer Achon Service enables |
youngsters to fake o leadershyp role o then commumty. Thas
mvolverment often qees them o strong sense of resxmnsxhzh!v which
bolsters thezr self esteem.

(,\un;‘u( t ,
Ehzabeth Lampland, Director

RIC o O

L e

- Students Serving Students
97 East Central Avenue, St. Paul, Minn. 55101
SN {612) 292 1225 \
Q g i .#"}
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/ I
High School Medical Scholars
\. /
- <

Community Characteristics
This program operates in a rural community where there are
few dentists, doctors, or other professionals.

Participants.

Juniors and seniors from seven high schools participate n this
program. They are high achieving students who are interested in the
health fields of medicine or dentistry and have a rmmmum grade
average of B+ or higher.

Summary

Fhigh School Medical Scholars 15 a program run by the
Unwersity of Mississippt Medical Center, through the Office of
Minority Student Affairs, which sponsors a series of weekly lectures
and seminars for gifted high school juniors thterested in entering the
medical profession. The hourlong leciures are dehvered by the
center’s medical students and include such topics as pregnancy, drug
abuse, dentistry, and medical history. Each series of four owsfive
lectures culminates in a seminar led by doctors or dentists. High school
seniors, as second year parucipants, attend weekly sessions in human
physiology taught by the faculty ai the medical center. At the end of
two years, participanis receive certificates' of participation for their
records. Also, thewr progress through postsecondary schools is
followed.

F3

Outcomes

Participants, through thewr contact with professionals .
academic as well as informal environments, gam a way tomcrease thew
sense of maturity as well as thewr medical knowledge. The traning they
receive 1s designed 1o help prepare them for future careers in the
medical profession. Through this program it 1s hoped that students will
also become aware and proud of their unique capabihiies and adin self
confidence. The medical students as well as the professionals who
volunteer therr time to this program gawm an opportunity to influence
and guide motvated youth and wathiat away to thai"l( e thewr own sense
of self worth and commumty service,

3

Contaci ¥

Peter Stewart, Director

University of Mississipp Medwal Center
2500 N. State Street, Jackson, Miss. 39216
{(601) 968 4910

53

NERY



Words Into Achon

Junior ;Educ;atérs of Tomorrow (JET)

-
N ~
N

N

\

E

O

Community Characteristics

This program has been successful in rural communities where
there are high rates of unemployment and poverty, and a strong need
for additional social and educational services for youth and the elderly.

Participants,
There are no formal requirements for participants.

Summary

JET began as a way to combat community apathy and to enlist
the aid of community members in buillding a Community Activities
Center. Today, JET1s amajor community resource, providing a variety
of programs for the young and old to share. Programs offered include
parents teachmg other parents reading or cooking “skills; a
student senmor ciizen exchange where the elderly learn or relearn
acadermic skills while teaching youngsters practical or artistic skills; a
nutrition program which provides free food to senor citizens 60 or
older: an adult education program where teachers provide schooling to
the elderly in exchange for their unique skills and experiences; a day
care center for handicappey adutts run by community volunteers; and
Teen Age Parents Prevention (TAPP) where teenage parenis 13 to 21
years old counsel thew peers.

QOutcomes

Youth who take part i JET are ganung the opportunity o
develop communication skills and to merease their understanding and
appreciation, of the elderly and the handicdpped. In turn, the elderly
have a chance to work with young people and perhaps gain a clearer
understanding of and respect for them. Both young and old have the
apportumitygo teach each other many skillS such as reading, cooking,
arts and craits. This opportunity can lead to a greater sense of self
esteem and self fulbldgnt The many reareational ac aties sponsored
by JET enable youngsters to develop thew physical potentials, In

addinon to providng an organizational framework tor commumty

mprovement and educanon, JET canhelp acommunity gam a sense of
umty and help gwve commumty members a sense of cooperanon,
purpose, and self direchon .

Contact

Mre. Jesaica Baitle

Route 1. Box 124 A .
Hurtsboro, Ala. 36860

/
<

RIC P
L
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# Project JONAH
éf\\

7
v .

Commaunity Characteristicy /

a}ﬁew are no commgnity charactensucs assoCiated \y(g this
: s
prograsr - \

Rarticipants
There are ngp formal requirements for participants, but different
activities suggest differences in adult supervision or in children’s ages.

Summary
Project JONAH is an international program which strives to
educate children about sea mammals and to raise children’s awareness
of the phcht of whales,and dolphins. Toward these ends, the Project
offers gwdance for children who want to find out about these
mammals. Project JONAH sponsors a “Save the Whales” campaign, in
which children write letters of protest to embassies of couniries that
re stll kilhng whales indiscriminately. Potennal actinities suggested by
Project JONAH include making scrapbooks of whale articles and
pictures to share with other children; designing and creating a “Save
the Whales™ button; exhibiting artistic renderings of whales; wniing
and sharing poetry about whales; and writing press releases tor local
newspapers to publicize the efforts of Project JONAH.

Outcomes

Children who are in Project JONAH can werease their
research, reading, and wnting skills as they learn about whales and
dolphins. The Project helps them develop an undersianding of the
concept of extinction and 1its conseguences. The children’s verbal
communication skills can be sharpened through discussion of the
issues involved in proteching endangered animals. In Prorect JONAH
students can engage m verbal and written actwines aimed at making
others aware of the extinction problem and, as a result, they oiten
develop leadership <kills As the children mvalve themselves inthis
cause, they oftenincrease ther sense of compassion, self esteem, and

responsibility.
Contact
Joan Mclntyre, President
Project JONAH
Box 40280
. San Francisco, Calif. 94140

N
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Project STOP

-

Community Characteristics

This program has been operated in several urban and suburban
communities in California. . ‘
Participants

Student trainees are 7th and 8th graders who are academically
able and willing to tutor vounger studenis in crime prevention.

Suromary
STOP is a school crime prevention and law awareness project
designed to help schools establish a cross-age teaching program where
older children teach younger ones. The teaching uniis themseives are
struciured by the professional staff of STOP: These units make it easy
for the young people to learn various teaching strategies, such as role
playing and puppetry, that will help them in thew roles as teachers.
Materials provided by STOP include films, a teacher’s instructional
manual, and a student’s manual. The 7th and 8th grade student
instructors are divided into teams of three, each team being
responsible for teaching a group of elementary school children about
one of the many topics offered: vandalism, drug abuse, shoplifting,
juvenile justice, and the hke.
7
Outcomes
The 7th and 8th grade participanis are given a chance to gain a
greater sense of responsibility and self-esteem by assisting in this crime
prevention program. Along with the elementary school children they
teach, the muddle schoeol participants canincrease thewr knowledge and
- awdfteness of crnime andTits prevention. Teaching also helps them /
strengthen their leadership and cOmmunication skills.
) Contact
Mrs. June Sherwood
Ofiice of the Attorney General
Los Angeles Headquarters Office
3580 Wilshire Bivd.  9th Floor
[.os Angeles, Calif. 90010 .
{213) 736 2366
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extracQrricular actity.

A

Communuity Charactenistics

lthough strictiy speaking, this activity 1s not a commumty

plOTanh, we are summarnzing i this way bétau§é it 15 an
{

Student Participants S
There are no formal requirernents for participation. The% tivity

~

s suggested for 6th graders. }

Summary

The school store, which sells pencils, paper, and other supphes

10 students and teachers 1s operated by the 6th grade students. Twa
student clerks, elected by their peers, run the store. One clerk keeps
track of the nveniory, and one keeps track of the money. Two student
managers, also chosen by their peers, ovetsee the inventory.and the
treasury clerks. These managers reWiew eac h day’s transactions and
deposit the money with the school secretary. All receipts are givento a
student bookkeeper whose work is checked by the teacher in charge.
In order to stock the store, determime the hours, create the advertising,
and decide upon other school store rules, the 6th araders hold meet
ngs. Each 6th grade class is represented at these mweenngs by indi
vidual officers who report their class's ideas and suggestions. These
officers then report back to their classmates who vote on the decisions.
Outcomes
Students develop decision making and keadership skills as they
carry ()&}?ﬁi’ responstbilities mvolved werunning a school store. They
ncrease their awareness of consumer needs and become famuliar with
verchandising. They also increase their arithmetical and

communication skills. Assuming the role of store managers ncreases -

thew feolings of prde . responsibihity, and contabution. Being awen this |
responsibility also helps them develop theu sense of self esteemn.
Contuact
Vinita Holfman
223 West 14th St
Hutchinson, Kan. 67501

ACTION: Practices for Cizenship Education 75
4 )
Running the School Store

» -
\ : C )
; ‘

77



. Waords Into Action

PRI

2

Students-as-Teachers

\

e

Community Chi¥acteristics . :

Although strictly speaking this 1s ot a community program, we
are summanzing it because it apphes 1o all subject areas and it can be
incorporated into any school program.

\ Student Parncapants

There are no formal requirements for participaiion. The activii y
is suggested for junior and senior high schoal students.
Summary

At regular intervals during a semester, smdenta volunteer to
assume the role of tegrher for one lesson. Weekly research and
preparation time are r:»%vid@d to allow the students to select topics,
develop materials, and prepare the lesson. The teacher gives each
volunieer a summary of the major goals and ideas to be included inthe
lesson. Before actually teaching, the students get the teacher’s
approval of ther lesson plan. Students then use their cwmn initiative and
nnagination in developing and delivering the lesson.

Ountcomes

Students volunteer to take part in teacher roke sharing to

develop thew research and communication skills while developing their
leadership ahility. The experience helps them develop an awareness of
teacher atittudes, expeciations, and values. Thewr selfimage is
strengthened as they plan and implement a lesson on a specific topic.
The class benefits from the interest and enthusiasm of the student as

teacher who often motwates them to become more eager to participate
and learn.

" Contact
Terry Rinehart, Principal
Lavingston Co. VIV
‘Wheehng, Mo 64688

b, }’
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Solar Pioneers

—

S

>

Y

Commaunity Characteristics ‘

The specific project may vary according to the specific location
of the community mvolded. This project’s solar-powered building was
designed according 1o the environmental needs of Lee County. Flonda.

Student Participants \
Participants in this project aré 7th and 8th graders from 8 middle
schools and students froth the county's vocational technical high

schaol. . .

Sommary

Solar Pioneers grew aut of @ need tg solve a classroom space
problem: Students decided they needed a new larger classroom, After
researching wind power, water cooling systems, and wood, burning
heat systems, they chose a building that utilized solar power. Each of
the middle school students (alone or i paws) spent tme developing a

working scale model and after’ presenting their ideas to one another,

the class chose a composite design. The blueprnts were drawn up by
drafting students from the vocational techmical igh school who were
quided by local architects. Volunteers from the community, parents,
and students started the bulding and to date the support pibings and
framing have been completed. In addinon, the nuddie school students
have developed an audiovisual presentation and pamphlets describing
their project and the technology mvolved m bulding a solar powered
shelter.

Qutcomes

In this program, students have the chanee to learn o large
number of techieal, research and prachical skills as a consequence of
planning, desiqrang, aned Badding o cost efticwnt, energy ethoent
dassroom. They can merease thenr knowledage of enerqy conservanon
and solar technology They can develop an understanding of the

tec hcal steps meolved i gomag fromadea tareality as they shmpvn‘@

therr problem soling and research skills. Ths actvnty provicles
opportuiities for youngsters 1o leam useful communication and
eadership skills by workimg with others such as vocational technical
students, -commumty resouree pe whe,  local architects, and
contractors. The hugh school voo anonal techine al students are qen
the opportumty towmprove the mastery of parte ular skills m masonry,

J
)
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¥ -

drafiing, plumbing. and so on, in a real world experience. Both the
middle and high school students can get a taste of success andsthis
helps give them a sense of community contribution and self-estdem.

Contact

Bill Hammond, Barbara Hamilton,
or Ruth Ann Hortman

2055 Central Avenue

Lee County School Board

Fort Myers, Fla. 33901

(813) 334-1983

S
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Feaching-Learning Communities
Program(T-LC)

~ ~ 'j‘ ) -

a

’/r

Commumty Characteristics
There are no community charactenstics asst )c‘;&tgd with this
program. .

Sindent Participants
Children in kindergarten through the sixth grade may volunteer
to participate n the Teaching Learmng ‘Communities Program

Summary ' .

The Teaching Learning Communities Program s designed to
enable retred persons {called “grandpersons™) over 60 years ot age to
share thew skills and knowledge with elementary school childven. The
program s one of choice for all participants and can be establshed inan
elementary school by the principal and one or more cooperating
teachers. An mportant aspect of considenng such a program s
avallable space. Space s needed for conducting workshops andfor any
aides that mught be brought m for the project. Prospectve
grandpersons can be made aware of a T1.C program’s existence
through communty newsletters and bulletin boards, friends and other
publicity. They may then call the school to offer thew skills and the
fimes they are avalable. Usually, T LC projects run 4 16 weeks, 2
hours a week throughout o semester During these sesstons, about hve
childr®n nteract with one grandperson while learning a particular shall
or subject. Presently there are 11 elementary schools mvolved: and
sessions melude poetry wating, lacemaking, woodworking, manoneite
design and construction, and dramatics.

QOutcomes

Children are qen the chance to merease then knowledae or
learn new skalls under the close tutelage of elderly persons. They can
gamn a better understandimg of grandpersons and learn to communcate
with and respect those older than themselves The grandpersons
devedop miore el esteorn an aresult of sharng then skadl, and all
DAICIPants may expenence personal development from the lose
mterachon wvolved m T TC

Contact
Carol H. Twe, Director
: Teachmg I earming Commumbies
Ann Arbor Schools Bach School
&00 W, Jefterson
Ann Arbor, Mich. 48104
+ {313) 994 2354

\— .
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) Youth thld Law
- \ N V : N \

A

Community Characteristics

This program operates in a white collar community near an
urban areawhich has a ;uvemle treatment center for boys nearby that 1S
willing t(lg work wath the sehool.

B
3

Student Parhc:pants ’ ‘

~  Jumors ahd senors i o private school for qxrls choose this

~e Projpct as an elective course. The requisitel are parental permission
and guidance counselor approval.

Summary
This program stresses the obligations of responmb!e citizenship

by enhsting student volunteers to work as teachers in a nearby
_correchonal mstiuiion. For one hour a week, the junior and senior
students, under teacher supervision, visit the nearby Juvenile Secure
Treatment Center to teach vl and criminal law cases to inniates. The
program ofiefs structured learning experiences which include
examination of legal cases and situations and less structured
ciscussion sessions between the students and inmates. Students spend
an hour a week discussing their actiities and experiences and
preparing new material for thoir next visit.

«

QOutcomes
By discussing law with the mmates of o juvenile treatment
centlr, the studenis can broaden thew perspectives and possibl
develop an awareness of social problerns. The programenc nuragesthg’
students to strengthen their knowledge of law and the juvenile | justice
system m a demaocratic society. The students also have a chance to
sharpen ther communication skills and use them in a real world setting.
Their expenences contribute to therr sense of empaihy and their sense -
of responsibiity. The people in the treatment cénter kearn more about
the law, and all mvolved can increase their understanding of how 16
change the leqal system for the better. Being ncluded in such o
program ¢an merease the mmates” sense of self worth and allow therh
to strengthen communication and ather skills that will be useful ouiside

the mshitution.

»

Contact

John Spencer

Dana Hall School
Hrove Street
Wellesley, Mass. 02181
) {617) 235 3016 J

3

Q A

ERIC . A

Aruitoxt provided by Eic:

N

“/



3

. V. Summaries of Home Activities in
- \ Words into Actien: - :
A Home and C‘\ommu\r{ity Guide to

. . Children’s Citizenship Education

N

s ¥. , ’ :
The following two practices prmanly focus on recommendations |
associated with Role Models. ‘ ~

+

- - *

. .

. Looking at Peapler for children §to 8 years old, is meant toancrease children’s

awareness of stereotyping and enable theth to discover sdme common ethnic

e, It involves adiscussion of @hat Native Amencans are thought tobe

W g hen finding out their actual cultural charactenstics through guided
r\g'searc\ This achivity can ba done using any ethme group.

» ~

“Al Kids . . " for children 8 to 12 years old. la order to merease children’s:

sensivity to stereotypingy this practice mvolves them in a discussion mat wated

by staterhents that begin wath, “All kids . . ™. Children are asked 1o talk about

i . such generahizanons (exg., “All kids are wild,” or “Alt kids have no respect for

. adulis™). and they are encouraged to i“tn:isxdqr statements they've made about

“all.adults . . . or "allarls . 7 and S0 on. The,qoal is to bring children io

recognize that “all” of any group can’t be judged by ghe' actions of a few in that

aroup. - R

The following wix  practces primaridy Tocus on recommendations
assoated with Institunional Enwronments. \ . .

L. . SRS
N “What Would You Do If . 2w for children 5 t6o 8 years old andis designed to
/ +» help children face difficult situations more responsibly by helpma therm develop
their problem soluing and decision making skills. Children are asked torespond

to various situations which start with “What would you doaf .. .?" (¢.g., “What

..J"'

N LN N »
would you do af you were scolded for domg something you chdn’t know was

wrong?”). Once they answer, the parent and children act out the situation and
1he children Yare encouraged to discuss their feehngs about what goes on.

~ Through reverse role plav. alternative resolntons are acted out which help the
cld to constder other algerii’&n‘ws to the same sittation.

. L -

. N .
Helping FHands, for childesn 5 to 8 years old, explores avd claniies the concepts

Cof dmidual and farmily *responsibibtes Chaldren are asked to define
responsitility as they see 1t o talk ebowt the kuwls of responsibihities difterent
memi@rs of ther family have, and to choose a task as apersonal responsbility.

B .

.. 1
A “Where [ Live™ Hooklot w for children 516 8 years old. ‘Th'l’!}.ph\(‘h(‘i' helps
nerease children’s awareness of the geography of where thed hve and it helps
-qwe them a stronger sense oPpide m thew n{*‘ghlmrh{md, Children locate ther
‘ E l{l‘C - xmmtry‘f state, (;xiy. and street on various kinds of maps. They create a“Wherel
— N [ ~

. » y
. Q\Q . .
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7

Free™ hooklet by choosng newghborhood charactenstics {e.g., houses, trees,
vardds, cars, anmals. stores) to pictire na notebook. Chaldren change the
bookiet's pages penody ull\; as ther neghborhood Changes

Counmre and Criv Folk, for children 8 1o 12 years old, 15 o ginded discussion of
what it would be hke tor children to hve m an environment quie gifferent kom
then owne Children begm to recogmze mstaie es of stereotyming through this
thacussion, and they alo develop clearer ideas about country and ity hving.
Cuy children are encouraged to explamwhat they imagine country dwellers to
b hke and countre children are asked to do the same for ity dwellers Before
engaging n discussions, children draw what they think country ety children

may be ke and complete statements hke, “Country Citv children ~ most
of the day ™ .

&+

Encvdlopedia Telephonia, tor children 8 to 12 years old, provides practice in °

research and weord dy’hnm«m skills while gremg chiddren a sense of how much
wdormahion they ¢ an ind in the telephone book . Tt also helps them discover the
many types of servces and stores that are located in thewr commumity. Parents
prepare guestions based on the use of the telephone book (e g, “Whai number
do you dial n case of anemergency? How many pediatncians are lisied in the
telephone book? Does onehve near us?™). For this achivity, children may also
prepare quesiaons they feel wall challenge ther parents. ¢

Dahy Responsibibiv Tanetable s for children 8 to 12 years old. It clanfies
children’s concept of responsible behavior and helps develop their awareness of
the interekependen Y of L:mﬁy responsibibties. Children also begin to learn how
to Manage ther tme Alter they explore mchwidual responsibihies m the home,
children make I){;l\; Rc'spmmhnhms Timetables The timetables show the
parent’s schequld as well as the child’s. On these tmetebles, which are
mhumvri alwr clocks fone for parents and one for child), parents’ and
¢ huldrens” respansibihties are prnted beside the times when the responsibihties
are carmed out. The dloecks are compared and contrasted (e, who does what
and when) 1o help children see differences and similarities  m farmly
responsibibties As family or individual responsibihities change, the entries are

¢ hanged.

?

The followmg four practr es pomants focus on recommendations

assoCated weh Indredual Development.

1

The Good nside Us, for chaitdren 5 10 8 years old, enables thenvia re oamze

that smulanties and difftrences exast among people. Fach Cald s gven two
.x;:plv\ Then the apples are muxed tagether The children are then asked terind
then parhicular two. This game leads 1o an exploration af how people are
sunultancously ahke and different The apples are eventually cut to reveal a star
shape o the center The'childven and parent then talk about what s special
mside each mdvidual human bemg.
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ACTION Proactuoes for Ciieenship Echacation i Hi

[ubek s for children 5 10 8 veass old andrams to help children understand
dereotypmg by focusmg on appearang es. After removing labels trom tour cans
ot tood, the parent asks h’x% her child to pick a can of corn tor peas, inat,
whatever) tromthe group. This actaty leads o an exploraton ot how hdr"i s
to Judae thinas and people from the outsids

Rac e to the Reqister s for children 8 to 12 vears old. This actity s desianed to
merease « hldren's awareness of consumer responsiihties and to help them
prachce ther adding and subtracting skills In this game, children and parents
create a supermarket gameboard on which they play o shopping game. Players
are gven a fiked amount of money for purchases. They move around the board
huying the preductsttheylond on, h(ipmg to get to the register first Onee there,
the products are chec ked out 1f the children spend within thei it they win,
The rules to this game are lexible encugh to melude changes which may require
them to use more advark ed comptitation skills such as deviving percentages.
The gameboard can he made to it any kd of store
s A *

A Mulnc ultural Cookbook s for childeen 8 to 18 years old - After researching
toodds and meals associated waith vanous cultures, children and ther parents,
create o mulhe ulttral cookbook  The W use the cookbook from time fo time to
helpr make many of the recpes. Through this actaty, children can develop an

wareness and appreciation of vanous ¢ uhuu 5 as they learn how to prepare
th( foods and meals
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- VI. Summaries of Community
Activities and Programs In
Words into Action: .
A Home and Community Guide to
Children’s Citizenship Education

-

The followng three programs prumanly focus on recommendatons
associated with Role Models.

N
Teenage Health Consultants (TAHC) can operate suce essfully m any type of

community. Adolescents are tramed to ‘provide educational and counseling

services to thew peers. Activities melide runming after school referral centers

for ather teenagers wath problems, offening quidance and counseling in jumior
and semor high school health ‘classes: and making presentations. TAHC
members also have developed wideotapes on Realih wsues such as smoking
Such ac bvities benehit the participants by mcreasng thewr communieation and
problem solving skills, while helping thew pecrs and others learn accurate

mental and physical health mformation. |
, .

: - v

Golden Brtdq » Priyect Wlustrates some recommendations associated wath role
models and may opvmw suee vsqfully M any commumity \ﬁmt h has a sigmbcant
populanon ef elderly vriizens < Young people aged 14 18 17 tram to become
Jurmor Audes to the commumty's elderly paople. Tn this capacity, they provide

compamonship and vanoud other servees for thew chents which include.

housework, wating letters for them. reading to them, and o on Through
particpaion, youny people can foarn about the problems of © Aoy thy people and
gam a sense of contnbuhon 1o thewr commumty .
fmmnmu v Home Repar Program hmﬁ’vn sue cesstul in urbany commumnes
with housmq problems. The goal s to provide youth aged 16 1o 21 with the
nppmmnnv 1 work while improving the commumity’s hotsing. Ha gh st hool
students and pubhic service employees work along with professional b (imq
Contractors to repair the homes of the elderly or disabled atizens the_
compnumty. Parhcmants ncrease their carpentpy skalls and thew obubty to
communiate with elderly, Fandicapped, and professional adults. They abo
gain a sense of contnbutien to ther commumty.

-
iy

The next two prograies primanly foons onre ommenclations associated
with Institunhonal Environmenis

~

Perent Particpation TV Workshop «an aperate successtully m small towns or
large Qties. Children and adults gather together and wate h particular teleniaion
chows. With the help of o study quide prepared by TV workshop experts, a
group leader miates previewang and postviewing discussions which explore

5t '
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L s .

chiterent concepts brought out i the show. such as first love, friendship, or
honesty. Parapants are able 1o explore their own values, examine their
atttudes andhdeas, and develop acearer view of themselves as well as others.

Ciiizenship i the Commumity was developed by the Boy Scouts of Amenca.
This program can dperate successiully n any community. Boys who choose 1o
_complete thissprogram earn a mertt badge m Cinzenship. Actvines nclude
researching the commumty’s history, geography, and ethmic composition,;
mvestigating commumiy problems and offerng possible solunons; aitending
kwal government meetimgs, and parhgipating i the achvities of another
community group e . 3H Club or the “Y™). The scout learns about his
community and develops s leadershup skills while mproving his abihiy o solve
_problems. :

?
Fhe last two programs primanly focus on recommendations assocated
with Indidual Development. \

Propect Uty has operated mourbane and rural commumties where PoOVerty 1s
comimon, the populaion predommantly black: and juvenile delnquency and the
sthool dropout raies are high Project Unity’s members  mclude many
youngsters who are former debnquents as well as other communmiy volunteers.
They work together 1o beaunfy newghborhood buldings, restore community
parks and provide auidance and counseling to younger children. Members of
Proect Umty also run o Comumunaty Youth Job Bank, and carry out avariety of
sparts acinahies

Yeouth Idenney Program has worked well i communities with gang problems,
high vouth unemployment, and hagh dropout rates Problem yauth, aged 9 to
20, Can gam a sense of responsibahiy and self putoem by pegticiponng m YIP
achvthies, such as peer group and mchvidual counselng, job placement services,
Vor ational ammg fran by senie « tzens)and avear round spor s and physical
developmeni program. : )
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